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ABSTRACT
This study determines the effect of the Instructional

Development Institute (IDI) on the skills of a group of District of
Columbia public school instruction personnel in the use of the
systems approach to instructional development. The following null
hypotheses were tested: (a) IDI participants will not show
significant gains in developing initial skills in the use of the
systems approach as measured by the IDI Pre-Post Inventory and (b)
responses on the IDI Participants' Program Evaluation will not
indicate that the systems approach has been utilized, that teams have
continued to work together, that participants feel some sense of
self-improvement due to IDI, nor that there has been a positive
effect on the students of the participants. The following instruments
were used to test the hypotheses and to assess the IDI Program: (a)
IDI Pre-Post Assessment Inventory, which measured skills gained
toward utilization of the systems approach; (b) Participants'
Feedback Sheets, which provided insight to the participants'
in-process ideas about IDI; and (c) IDI Participants' Program
Evaluation, which was the main instrument for testing the second
hypothesis. Results indicate a rejection of both hypotheses. Also, it
is recommended that the followup course be continued, that a
procedure for initial training in the systems approach be made
available, and that a continuous followup evaluation be made of the
effect of the IDI program on students. (PD)
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SUMMARY

Title: The Instructional Development Institute Program

Date: Focus-school year 1973-74
Follow-up - Spring 1973

Target Population: Instructional Personnel of the Public Schools
of the District of Columbia

Number Served: School year 1971-74 - 567
Spring 1973 - 214

Funding: Jointly - USOB Title III and D.C. Public Schools

Background and Rationale:

I.D.I. is a training program designed to provide initial skills
and competencies in applying instructional systems principles to
learning and teaching in local schools. The program was developed
by the National Special Media Institutes Consortium under a contract
with the U.S. Office of Education.

Augription 4 The rrogram:

The program was basically set up in three phases. Phase one
was known as the Pre-Institute phase which required prospective
participants to:

1) Form a team

2) Identify a problem area

3) Select a team coordinator

4) Select a referee

5) Submit an application

6) Plan for post-institute sessions

7) Schedule substitutes

8) Have referee attend training

Phase two consisted of a forty-hour, five-day validated training
session in systems concepts and developing skills in applying a
systems approach to solving educational problems.
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Phase three was consitlered the Post- Institute phase. During
this phase certain activities were to be carried out by the school
team(s), in their respective schools, which would llad to the im-
plementation of their plan(s) for solving their specific instruc-
tional problem.

Assumptions:

1. Participants who completed a five-day I.D.I. workshop would
gain initial skills towards the utilization of the systems
approach in solving instructional problems.

2. Scores on the I.D.I. Pre -Post Inventory would show significant
gains at the .05 level.

3. .The I.D.I. Program would have a positive effect on those partic-
ipating by encouraging the utilization of the systems approach,
"team" effort, improved instruction, and thus would improve the
learning of students.

Hvnotheses:

The following null hypotheses were to ba tested.

Hi: Participants in the five-day Instructional Development
Institute will not show significant gains in developing
initial skills in the use of the systems approach to solving
instructional problems as measured by the I.D.I. Pre-
Post Inventory.

H2: Responses on the Instructional Development Institute
Participants' Program Evaluation will not indicate: that
the systems approach has been utilized; thatteems have
continued to work together; that participants feel sane
sense of self-improvement due to I.D.I.; nor that there
has been a positive effect on the students of the
participants.

PAndings:

1. In their own ratings of skills and knowledgos gained, partic-

ipants said they had gained initial skills enabling them to
use the sysms approach "To a great extent."

2. A comparloon of pre -post tests given daring the five. -day
Institut:a revealed significant gains in skills and know-
ledge at the statistical .01 level of confidence.

1.3
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3. Responses indicated that the I.D.I. experiences had some effect
on human relations in the schools and on the school's staff
development activities.

4. Responses also revealed that some impact was made on students
in grade levels ranging from kindergarten through twelfth grade.

5. Participants indicated that they were using more media in their
instructional strategies as a re.sult of their I.D.I. experiences.

6. Seventy-three percent of those responding said that they have
used the skills acquired in the development of their instructional
program.

7. Participants listed other personal and professional benefits,
such as, the awareness of the importance of working as a "team"
to solve instructional problems, the acquisition of positive
attitudds the importance of media and evaluation, and improved
competencies.

Yiecommendations:

1. It is recommended that the follow -up course, Education 663F,
be continued.

All of the schools desiring to send a team to the Instructional
Development Institute (Education 662F) were given the opportunity.
The need now is for a continuous follow-up to aid these teams
in the total completion of the final step in the program, vainly
implement /recycle. To this end it is recommended that the follow-
up course, Education 663' "Building; An Instructional Prototype
Model Using The Instructional Development System" be continued.

2. It is recommended that the Office of Staff Development establish
a procedure whereby initial training in the systems approach
can be given as the need arises.

In the District of Columbia Public School System there
continues to be a certain amount of mobility among school staff.
This is due to several reasons among which are transfers (either
voluntarily, or as a result of the system's equalization plan),
retirements and/or promotions. In many instances this has
caused I.D.I. teams to lose members. Since the systems approach
is based on a "team" eftorD it is recommended that the Office
of Wulff Development have periodic Institutes to train additional
team members.



3. It is ''so recommnded that a continuous follow-up evaluation
be mule of the effect of the Instructional Development Institute
Program on studfmts.

Many staff development efforts end with the instructional
personnel, that is, without causing any positive changes in the
"students" for whom the schools are all about. The follow-up
evaluation of I.D.I.Should assess its effect on students' be-
haviors, attitudes and achievement.
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INTRODUCTION

This report represents an assessment of The Instructional.
Development Institute (I.D.I.) Program as implemented in the
District of Columbia Public Schools focusing on the school year
1973-74.

Beck:mound and Rationale

An Instructional Development Inatitute is a training program
designed to provide initial skills and competencies in applying
inetructimal systems principles to learning and teaching in a
local schoolp.or school district. Instructional development may
be defined simply as a systematic way of analyzing curriculum and
instructional problems and of developing validated practical sol-
utions. This program was developed by the National Special Media
Institutes Consortium under a contract with the U.S. Office of
Education, Bureau of Libraries and Educational Technology and more
recently by the National Center for Educational Technology. Four
universities comprised the National Special Media Institutes Con -
sortiwn: Michigan State University, Syracuse University, the United
States International University, and the University of Southern
California. in 1972, Indiana University joined the Consortium and
it became known as the University Consortium for Instructional
Development and Technology.

The basic purpose of the I.D.I. Program is to assist school
systems with limited resources, substantial numbers of academically
or culturally deprived students and a real desire and commitment,
to find innovative and effective solutions to consequent learning
and instructional problems. To this end it proposes to provide
participants with initial skills and competencies in instructional
development procedures. Effective training allows participating
teams to identify a specific instructional problem and to develop
their own plans for solving this problem using a systematic and
team approach.

Purpose of Study

The purpose of this stuay was to determine the effect of The
Instructional Development Institute (I.D.I.). on the skills md
competencies of a group of District of Columbia public school
instructional personnel in the use of the syetems approach to
instructional development for school year 1973-7h.



Descrintinn of Ph Pr oerem

The Instructional Development Institute (I.D.I.) Program has
been a major staff development thrust in the D.C. Public Schools
since the spring of 1973, supported through matched funding by
the D.C. Public Schools and U.S. Office of Education E.P.D.A. and
Title III grants. The program was recognized as an official staff
developuent activity of the school system and received full support
and approval Sr= the D.C. Board of Education and the Washington
Teachers Union. In implementing the program a new three semester
hove graduate in-service and off-campus courses Education 662 F,
"N. Systems Approach to Instructional Development," was included in
the curriculum at the District of Columbia Teachers College.

BEST COPY RVMLBL

The program was basically set up in three phases. Phase one
was known as the Pre-Institute phase. At this time interested
schools were .required to complete (Lot necessarily it the order
listed) the following functions:

1. Form a team 5. Submit an application
2. Identify a problem area 6. Plan post-institute sessions
3. Select a team 7. Schedule substitutes

coordinator 8. Have the referee attend
4. Select a Referee training (approx. 1 day)

The second phase was the Institute a five day, forty hour,
validated training session in systems concepts fiend developing skills
in applying a syetems approach. At the end of five days, the par-
ticipatinc, teams will have identified a specific instructional
problem and developed a feasible plan for implementation in their
schools utilizing systems techniques and strategies. The Institute
was divided into instructional units consisting of large and small
group activities including disussions and such innovative instruc-
tional strategies as role-playIng, simulations and games while
stressing the "team" approach.

The third phase was considered the Post- Institute phase. During
this phase certain activities were to be carried out by the teams in
their respective schools. These activities include team meetings,
involvement of school staff, completion of prototypes, completion of
evaluation designs, meetings with the follow-up coordinator and
implementation of plans in classroom situations as appropriate. As
a part of this phase a follow-up course: Education 663 F, "Building
An Instructional Prototype Model Using the I.D. (Instructional Do-
volopment)Systee was conducted by the I.D.I. staff.

There were no staff hired especially for the I.D.I. Program.
The staff instead wes composed of trained personnel from within the
various :Wilco::: of tilt! D.C. Public School's e..leanistration.

.2-
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the instrectorn we're also chosen from the ranka and trained in
the systems apprortch. Two consultants from the consortium were
present in all except the last few workshops. keior to the be-
ginning of the I.D.I. proe.ram implementation, a steering com-
mittee was set up to develop policies; for irplementing the pro -
gram. The steering committee met periodically throughout the
program to evaluate and promote the development of the program.
Another innovation on the part of the program (1973-7h) was the
inclusion of a media specialist component. Students from one of
the senior high schools were included in the program. These
students were trained in media technology and operated with
percision all the media equipmee.i. during each Institute.

Ideally participants in each workshop were individual school
teams consisting of the principal or the assistant principal,
two teachers, the librarian and the school based resource teacher
or specialist. An exception was Institute IV which tended to
train personriel in Centrej Administration in the systems approach.
This was to enable them to understand the concept and what it was
all about when visiting the schools aua observing I.D.1. teams.
After soliciting volunteers from Central Administration space
was left in Institute IV for four school teams.

In an evaluation of Institutes T through IV held in the
spring of 1973, it was foand the participants in the Instructional
Development Frog/nee had significant poeitive gaens in attitudes
toward utille-ion of the systems approach to instructional
development. -a

Definitions

. Feedback - In this study, a process built into the program whereby
the participants expressed their feelings about the Institute's
weaknesses zui3 c.trengths to aid the I.D.I. staff in making
improvement: .

Follow-Up - On site visits (as well as other contacts) made to
each school by I.D.I. staff to aid, promete and/or appraise
the implenentation of team plans. Alco the inclusion of
course GC F to give additional training.

Media Specialist - High school students trained in nedia technology
during pro-institute soosions for the purpoev of conducting
the audio-video sements of the Inntitute.

Wood, MirJam S., An AlnlysILIW the vfrecl; of* the Tneieenctionel
"V"1'.1.1r. 3; II. It 1: 'rii-,..rstw 1..1 A:.:.

of AU.VIC gooLural
(Coilvry 1%.1*.k, :.:arylarl: University of Veryland, 1973)
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tlefinitkulcoet.1

Prototype - A plan or model for solving an ineLructional problem
constructed by a school team.

Referee - One member chosen by a school team to attend a one day
pre - institute trainine; session in order to be prepared to
facilitate the innovation interaction gaze during the Institute.

3ystom - The collection or inter:rated entities working independently
and in intneaction for the Purpose of locating, defining and
achieving a predut_rmined pi' :pose. (See appendix D)

Team - A croup of five persons itesienated by u school to attend
the five-day inetiAlte and composed of a principall two teachers,
one.librarian and one other school based person. (Usually a
readin.; epeei!.1:_et, math specialist, resource teacher, counselor,
supervisor cr rhyeical education teacher)

Team Coordinator - A person chozen by a school team to be the sp&es-
man or contact percon between the school and the 1.D.1. staff.

LinitatJone

1) Semple Size - Participants' Program Evaluation Forme were sailed
to the 1 76 nferticipants of Institntea I ihrough X only.
1.;e.sponeer. aee based on a 34 return which could poesibly
be these who feel more favorable towards the progrem.

2) Team Responsec - Responses from individual terms to the Participants'
Program .:veluaeion form ranged from response from one mers)er
to reeponsee from all five teen menbers. Thus majority
opinions from team members reporting were taken as the team
opinion. Sixty-five percent of the total 81 teams are rep-
resented.

3) Effect on Pupils - The effect the program had on students is
limited to lettticipants' responses on the Participants'
Progrem Waluation form and from reports of the 1.D.I.
Pollen -up persennel.

4) None.Toam Partieipents - Personnel from central administration
attended so :::.: institutes. Even though they worked as part
of a team durint; the institute they were not part of a
permanent teas that waa able to complete a full program.
This was cenecielly true of Institute 1V. Thus team rue-
ponses and reeponees by profession as given in the results
reT not efeeere',10. Also included were personnel from
other scheel cynters.
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5) Complete descriptive evuluation reports were not received from
I.D.I. Instructional lenders and coordinators as outlined in
the evaluation strategy.

6) The I.D.I. Pre-Post Inventory was not completed in time to be
administered to participants of the In titutes prior to Institute X.

7) Thn Participants' Feedback Sheet was not constructed in time to
be administered to participants or the Institutes prior to
Institute VIII.

8) The Participants' Promo Rvaluation WR3 limited to
participants of Institutes 1 through X.

-5-
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PROCEDURE

sample
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The opportunity to participate in the instructional Development
Institute was provided to all school:: of the Washington D.C. Public
School System on a first come basis. No school, however, was allowed
to send a necond team until all schools applying had been scheduled.
After all schools applying were served, some schools were able to
send second ant even third teams to the Institute (See Appendix 0).
A total of sixteen (XVI) Institutes were held from the spring of 1973
through the spring of 1974. Each Institute was designed to ammo.
modate fifty participants in ten five-member teams from ten differ-
ent schools. This nwber was not always adhered to for several
reasons. There were occasions wherein a teamemay have cancelled out
too late to be replaced and at some institutes there were persons
observing or participating without credits. These included persons
from other school zyateme and from within the D.C. System, as well
as parent aides in a few instances. (Sec Table I)

In all, approximately 781 school instructional perse.nel attended
the sixteen five-day Institutes. These participants represented 76
elementary bchoolz, 22 junior high scheols, 8 senior high schoele,
special educetion schools and one vocateonal high school for a.total
of 109 D.C. Schools served. (See Appendix 0)

Treatment

In applying, for participation in the I.D.I. Program, schools
identified their five-member teams, designated the team coordinator
and team referee, and listed their problem area. DUring registration
(1973-74) for the five-day Institute, usually the week prior to the
beginning!, or the Institute, staff members helped teams to clarify
and/or be more specific as to their major problem. The referees at-
tended two-half day secaions after registration and prior to the
Institute to acnuaint themeelves with materials and techniques needed
to facilitate acme of the activities designed for their teams durinc,
the first two deya of the institute. The luetitute week was designel
(participants' feedback, etc. initiated minor changes) to proceed as
follows:

Unit x- The Context of Insturctlonal Development: Affective
Preparation for Psychological Commitment to I.D.I.

This unit was composed of a series of Antroductory presentations
and small gror.p di:missions of several basic educational problem cee-

-6-



Table I

Participants In Tht' Instructional
Development Institute Program

InsUtute
Number

Participants

In
Attendance

Registered
For Cr::dity

r
Number v a
Withdrew

From Out
of Stut(-

I 54
II 53

III -54
IV 53
V 36 35

VI 50 46 3
VII 50 48 1 1
VIII 40 40 1

ix 51 51 1
X 35 35
XI 48 45
XII 50 50

XIII 48 47 1
XIV 51 51 5
xv 58 57 2 1
XVI 52 50

Total 781 555 11 4

ilf Not available for Institutes I through IV.

-7..
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proaches Irtsc.4 on widely-held professional values. The unit was

dc!...,ItLnefl to i'oelv: and secure continurA involvement in the
Instructional Dove lorovnt institute.

Activities:,

1) Introduction to the I.D.I.
a. Introductory Film and Slide Tape:

Bridge #1, The Dawn
b. introuctions
c. Films: The Evolution of Education;

A Square Education
2) Puzzles

a. Puzzle Directions
b. Puz7le Game
e. Puzzle Gme Debriefing

3) Presentations with Small Group Discussion
a.. Film: Prom Tc :achinC to Learning
b. Film: The Principal
c. Film: Who is Mica Prett?
d. Film: Vigual Literacy
e. Film: Introduction To A Technological

Innovation
4) Interest Inventory

Unit II -- Introduction to the Systems Approach: The Instructional
Levelopment Process (Sue Appendix D)

Partielly....nts received, in this unit, pn introduction to the
systematic r.nproach and definitions of basic tcrms. The Instructional
D2velopment process was compared with typicf.1 problem-solving ap-
proachQr Lhrouzh the use of filmed cements from representative case
studiea.

Livitie!a

1) Introduction to the Systems Approach
a. Slide-Tape: Bridre Op The Licht of

Day
b. Slide -Tap: Introduction to the Systems

Approach
c. Tenm Review Exercise

2) The Instructional Dt!velopment Process
a. Slide-Tape: Intro luction to the Instructional

Developmwit Process
b. Game: The instructional Tkvelopment System

Game
c. Game Scoring
d. Cntre.! Debriefing
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3) Funny Money
a. Film: Funny Money, Part 1
b. Assignment to Discussion Groups; Small

Group Discussion
c. Discussion Sumtary Reports
d. Film: Funny Money, Part 2

4) A Concept of Change
a. Slide-Tape: A Concept of Change
b. Assignment to Discussion Groups
C. Small Group Discussion
d. Discussion Summary Reports

5) Review: Post-test

Unit III -- The Application of General Systems Theory to Instructional.
Development

In this unit, the first three functions of the instructional
Develormont Model were explained: Define the Problem; Analyze the
Setting; and'arganite management. Roleplaying, simulation and gaming
techniques were used to elicit from, participants an initial commitment
to systematic analysis as a problem-solving strategy.

Activities

i) Introduction to the Innovation Interaction Game
a. Slide-Tape: Introduction to the Innovation

Interaction Game
b. Assignment of Gene Roles

2) Game: Tilt: Innovation interaction Game
a. Slide-Tape: Bridge #3, The Gathering Storm
b. Slide-Tape: Introduction to the Innovation

Interaction Game
c. Role Meetings for Game Participtuits
d. Caine: Round 1, Innovation Interaction

Game
e. Referee Critiques
f. Programmed Instruction: In Manuals

"Application of General Systems Theory to
Instructional Development," Part 1

g. Referee Report:: of Score:
h. Film: Identify Problem
i. Game: Round 2, Innovation Interaction Game
j. Referee Critique::
k. Proomurned Instruction: In Manual, "Applica-

tion of General Systems Theory to instructional
Davelopment," Part 2

1. Fits.,: Analyze getting
U6 Programed Instruction: in Manual,

"Application or General Sy. torts Theory to
instructional Development," Parts 3-4

n. Orgau 1.:altizeuitent
o. Gam nuireaary

-9.
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3) Case study of Nuewalk-LaMiruda
a. Introdueation, to horwalk-LaKirada

b. Slide Tape: horwa1R-LaMirada

Unit IV -- The Prototype Specifications Planning Exereise: Stage 1 -

Define; Stage - Develop

Units IV-VI built upon previous unit: and assisted participants

to analyze problems, eat/IA:011h objectives, specify methods, ma con-

struct prototypos. Mt.! exyricsi: was supported by al:Ile-tape

presentations, procramed mmterlais, und simulation and gaminj activities.

Activities,

1) The Planning Exercise, Functions 1-3
a. TAW Team 1.orniation
b.' Sli:-Tape: #4, Order Out of Chaos

c. Slide. -Tape: Vunction 1

d. Prototype SorcificationN Manua, Function 1

e. Sliat!-Tapy: Function 2

f. Prototypo Sp' cifications Manual, Function 2

g. Slide-Taco: Function 3

h. Prototlw Stwcifications Manual, Function 3

Unit V -- The Prototype SNcifications Planning Ex..:.rcise: Stage I -

Define; Stage 2 - Develop

Activitis

1) Self-Instructionta Objectives Packnce
a. Slide-'fats:: Bridge 6, The :lathering of

Strength
b. Rolf-Instructional Objectivon Package

c. Porformncil Objectivi.s Self-Alses%:nc.nt

2) Game: mho Objectives Markc-tp3ace Game

a. Slide-Tape: Introduction to Objectives
Marketplace Game

b. Explanation or PAC
c. Fornation or eccipanies

d. Rea lind of rcaes

e. Review of f:fimr,. Ruler;

f. Ceaut:: Pnrt 1 - First Quarter
g. C:111.! : Far I; 2 - So cond Quarter

h. (Inme eedbuek OOSSIOn
i. M. .e ilt,rt 3 - Third Quartor

j. Grtn-: Part It - Your th Quartor

k. End-o-yoar Compaw Reports
J P 1%1!. ..%%10N

the Pla%n In p'unetion 4

a. E..Zorn Vitt 1%mr43

b. Slid,-T:Lpo: i.unction

c. Prototyp- Mariurdp Function h



Unit VI -- Specification of Wthods: The Prototype Specifications

Planning Exerci:w: Stage 1 - Define; Stage 2 - bevelop

ACtiyWi_ ti

1) Strategies and Media, Function 5

a. Slide-Tape: Prototype Specifications
Exercise, Function 5, Part 1

b. Strategies and Wdla MAnual, Steps. 1-4

c. Slide-Tape: Prototype Specifications
Exercise, Function 5, Part 2

d. Strategies and Media Manual, Step 5
e. Strategies and Media Post-Tect
f. Slide-Tape: PrOotype Specifications

Exercise, Function 5, Part 3

Unit VII -- Evaluation and Implementation: The Prototype Specifications

Planning Exercise: Stage 3 Evaluate

AgIaLLIZI

1) Evaluation for instructional Development
a. Slide-Tape: Prototype Specifications

Exercise, Function 6

b. Revi.m of Mrinual, "Evaluation for Instruc-
tional Deve Inpinent"

c. Slide-Tape: Evaluation for Instructional
Development

d. Post-tt..t on Evaluation

2) ?Inman:: Exerciz,,I, Functions 6-9

a. Prototype Specifications Manual, Function
6, Points N -R

b. Slide-Tape: Bridge #6, Proof or Performance

c. Prototypa Specifications
Exercise, Function

d. Prototype Sp.!cifications Manual, Function 7,

Points S-U
e. Slide -Tape: Prototype Specifications

Exercise, Punctions 8-9

f. Prototype Specifications Manual, Functions
8...S1, Points V-X

g. Slide-Tape: Bridge #7, The Bays Beyond

3) Protoiwp.-? Specifications 144-inual, "What's Next?"

I) AtiGuAos Vurvoy, "Attitude Toward Instructional.

Developeut"
5) Synthesis of th.. Instruct.' anal Development Institute

a. 141m: Synthesis
b. Clidu-Tapo: Synthesis

2



The compl,stion of Unit VII ended the five-day session. The
final part of Ulf! progra-n - Unit VIII - regnirt:d the participants
(individual t( ams) to return to their rcspective schools, complete
their plems (prototypes) ftr solving th_ir instructional problem
and im!)lemoit plans in is classroom setting as aprdopriate. During
this period follow-up was smile by the 1.1),I., fallow-up teals in
order to assist teens needing help ar...i to assess the teems' progress.
The follow-up proaeduri:: usually conrinted oft

1 Telephone contact (within three to five' weeks,
2 Site visits (within eight to twelve weeks
3 Evaluation of teems (withan sixteen weeks
4 Observations in elassroors*

1$3su.1Dtions,

On the ba.is of tLe trtattmeut jst described, the followa4sumptions

muae:

1) Participant who compl,xtei a five-ds,y L D.I. workshop would
gain initial. shills towards the utilization of the systons
approach in solving instructional problems.

2) Scorqs on the Pre-Post .Inventery would show significant
rains at the .05 level.

3) 'L le Program wculd hwe a po3itive :Iffeet on those par-
ticipatind by otIcourvlinr. the utilise tirn of th:: systems al:preach,
"teaid" improvva Las tructior,, and. thus would improve
the leernin:.: or students.

la142111-41Ua

sitie followir.z; null. 1:yrotheses terted.
lilt Perticican in the five-day Inst.actioral Development Institute

w:111 not .-Itcv almifiemt gains i.s developin:: initial skills
in th th. syst.rls approach to solvir3 instructional
problem :; tz m-at.ured by the 1.D.I. Pre-Post rnventory.

/12: Respons.m or. Inr4ructional Dev -1 );:r ertt institute Purbiciprztas
Prof7s:a tntion ..11.1. not intact : Oita the systems arproach
han teams havt ...-A-4..inued to work tosether;
thn 44:Az somtl senst. telfr.improvement are to

th.:t WI...To Las been pL.i.t.:.vt: tffect on th.. ntuicatrt
&It the par ,-.1elp:
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lnstrum-Lt-tion

To trit the hynoth,:sts and for further aLlessment or the
Instructional. Iktvelopn,..Int Prograhl, throe instruments were de-
velopod by the Division of Research and Evaluation.

1) D. I. Pr{: -Past inventory:

To measure skills gained toward utilization of the systems
apprc"ich to instructiono.1 develop:ilea, a ten-item multiple choice
inventory, namely, the Wo-Post Inventory, was constructed.
The tr.n coverinv the entire five &yr.:, were selected from
three existing, measures developed and vs.lidatcd by the Consortium
and des34...,:..(d to be r:t three different intervals
during 104- Institut.:. In addition to the nultiple choice items*
the firs t pn.ge of tit' Pre-Post inv( atm consisted. of a listing
of the On.: functions or steps Li the systetfs approach. The
participttnts were askt:d to rate (on a scale from "little or no"
knoledp:e to "a good" working Imo led their skill. or know-
1 Age of t.ach step.

2) Participants' Feedback Sheet:

This instrtrient was desilned by the evaluators in an effort
to pr:id.;- forrr.t.ive evau.1.ti.c.4 and .1.44,purt
staff as 14,11 as give backgrouna for start mtive evaluetAon work.
This for peovided to the participaLts* in-process ideas
about 1.1),I.

3) Instmetional Dew:lament Institute Participants' Program
Evaluettion:

This instrulnent was constructed as the r. a.iu instrunent to
test s..-eons.1 null hypothesis The prograirs evaluation instrtv..)nt
was a cix )p.c:e form to cover :.poets of the Instruc-
tional 't);-:%,,ler.:n 'Institute. Pro;:rran i.e. tale. P-Institute, the
Ins Li tut.. , !ma th,:. Post-Ins titute (includiri;:, the effects of the

stulentr). Opinion.: and come:its wore solicited fron
prArticipttnt.: o.C.* Isstitutes 1 threrzh X.

1) Difr. t1.1 t31 responses on the pre-rnst instrument wt-re
for X throu:h XVI. C:v..ltp were

for letri.Jelp:t3itnt 1tln;t, of their kriowlr.O,(1 e each or the Hill
StlIp3 b:;.; c to tho ny.; mpproach. ntid. pcm L littpano
to tr.:, I I I : ; I:, -111 yr)! 'b.'

'.:'re on tit.: r.ult1111,.: choiet
ert:;tuted. A L-tt:st WILL til.:10.1C:1 17.1) toz1; for 31,Airiemit

differ ?het

-13-
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2) IndividuLa corintints on each feedba.el: sheet were tallied by
Institute accord1117, to Vv.: idea exprescwi., and th,..:11 catecorined
by (1) rJspolist::, (2) 1:eutral rc:.ponse and (3) Eecative
response. This. cat,,,-primtion vat.; done: ii, ortier to dutx-mine
the prtrticipantsi towzd the aiticrent phases of the
prooNir. also clustered within the e:..Ineral topics
of content., Lmteri:t1s, organization, zatitudr: and environmnt.
Thc.so results .:( !re prc.sntr in tabular anci nrxrative fern.

3) IZesponc.:13 to the Instructic,nal livc:lopment Institut:I Part-Lei-
pants' Proc.,,Tara !vra.lurition 'r' tallied for each Institute by
team, proft.:ssiont..1 za-Ad/or individura resnoraJes. These
were clust,.red fo.... instituter. I throurzn (Sprite: tr("4) and for
Insti ett .3 V throlt;:h X ( Cht.') D1 year 197 ) In instances

there 110 ap-:;:trent differenc,::s in rospcms,:s they Izere
clust,r ta for. In:.!t:tute I throuj X. results were repc:rkd
in tables, ficAres and in narrative form.

tar



RESULTS AND DJ:3=S=

Pr -Peet Inventory

Beg3nnint?, with the participants of Institute X the Pre-Post
Inventory wee adninistered at two intervals. The pretest was ad-
ministered on the day of registration, which was held approximately
one week prior to the beginning of thn five-clay Institute. Those
participants who did not register at this time did not receive a
pretest. Thu posttest was adminietered at 'elle end of the :last day
of th:, Institute. Some participants with prior cormitments who
departed early, did not complete the posttest. The total number
in each Institute completind each test is shown in Table II.

Part I of the Inventory gave participants the opportunity to
rate tnemnelves as to their knowledge or skill of the systems ap-
proach by ratin-; each of the nine stops (functions) basic to the
syetema approees to solving probleme. The rating was on a four
point scale rureing from a "good" working knowledge to "little or
no" knowledge. The pretest and posttest scores of subjects were
obtained by eeeigning the responses a value ranging from 3 to 0
reeieetive3y foe each etep rated. (Troup means were computed for
eaeb stop for perticipaui;s of each Institute, X through XVI, on
tta pre test eed on the poettest. The stepe rated were: a) Identify
a ;roblen, b) Lse)yee the settine,, c) Organien management, a) Iden-

ebjectivee, e) Speeify methods, f) Construct prototypes, g) Test
prototypes, h) results, and i) Implement/Recycle. The re-
sue tn are shoen in rigure 1.

For each Institute the ratinrn on the porttest,were higher than
thone on the pretest. Since these ratings were based on opinions,
ne statistical test of the differences was applied.

Part Tip consictine of the ten multiple choice items, was de.
sirned to reenuxe the dceree to which initial skills in the utili-
zetion of the eyetema approach to instructional development were
gained as a result of the five-day lnetitute. In scoring, one
point was given for each correct response. A cumulative score was
obtained fro ;:hieh a ceoup mean WU.; computed for the pretest and
the poettect. 1tt t-tee.; for unmatched data was applied to that for
significance or the difference.

Table on ollowine gives the scores of Part II of
th- Pre-Poet :levetory, Air each ieetitute, X throueh XVI. It aleo

euretletive scerLe Vor each, the nmber of participant's in

tee: ii ti lee, silk. e-e.pl .ttei eeuh e:; COrt.!3 1'c'r the croup,
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BEST COPY AVAILABLE

the mean difference between pretests and posttests and the obtained
t- values. In all cases the t-value was significant at the .01 level
of confidence.

To insure validity to the findings, since the Pre-Post Inventory
was not used until Institute X, and also to control for selection,
(participation was voluntary) history, maturation, and regression,
a farther analysis of the data in Table II was necessary. This analysis
consisted of comparing the posttests of Institutes X through XIII
with the pretests of Institutes XI through XIV respectively. This
is known as the "Patched -Up" design in that it combines Me one-group
pretest-posttest design and the intact-group comparison.ril

Table III gives the results of the fUrther analysis of the Pre--
Post Inventory Scores.

Table III

A Comparison of The Posttest Means
of Institutes X Through XIII With The Pretest Means

of Institutes XI through XIV Respectively

10211110.10-
ii. St -a _ - rOst _ Prs..
Mem - -

... ., .

... _.. 3 7.2 R. 6.5 3.1
moan Differ. ....:A ').9 IL

-7-11..#
<14

t-xalz.23 2..0.:i4 ..i.20 34.40 .10

The obtained t-values for each of the comparisons was significant
at the .01 level of confidence. The comparisons are reasonably equal
to the results shown in Table II. Therefore, we can conclude that
neither history, maturation, testing, nor selection can be considered
to account for the outcome.

2 / Tuottan, Bruce W. "Constructing Research Designs." igalludiug
rducational Reqe:Jrch. Z:ew York: Harcourt Brace Jovenovich,
Inc., 1972, p.1.22.

-18-
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In an cffrt to pro I' com formutivesevalualons support
and ir.-.cker:autia for valid cm:native work, v. wiq.A. as 1,rn
th:: mrticiptit..? idertn alelut 1L1, tty;;ter: for ettlar;
te.:.niiJaek.. from th.: participants was developed.

tine form, Ittrticipttnt;:' wtt &laic:led to etc-
comp3ish thin. Thia we.:1 dm.: in Zuch n wry that the responn.:3
wolajd not be 2.14..itr4 nor uontrolled. FAQ fax; :Inn given w utl-
obtr,r,ive structure to 4,:rvo. as a stitnulus for the respondents'
loottu. (eoo App.:!ndix B)

The Feedback Sheets proved beneficial in siNeralways: Par
th'. ntatielpr.,,r,.:, it zervtd us a re:Ler:Au-valve they could
exor.-.34; any 4f:ix's:v.:I titcy :nit:lit have. hi.A. It also (7:.12
th-n for att.:n.ptIng to ehanze toe institute; thuz,
thcy couLl that th,:y v..ne a part. of the total process, end
not junt t zub;jects cos it.

The bene..At.-.1 p,r1laps .:433t LpparPnt to tli:t Ira staff.
rced V.-ndbs.ck 01,.-etn at th, of cacil duar, and 1.1;;

thin inforwItion to eorroet the sitoaticno brov04 to their
atlxntion. Fur w=ple, CA2 rcspond.l.it said:

"Iztruetern ntore hulartn. At firut
they nor%) aria pu31-:3 )!:
Una: gtttln.2., 1:1-vo1. ved teams."

Al.rt:.Pd to tho initrtletort-: did to uorl! :roc::
Tr.1%:Q11?-113Y 14.1=1-- Al:to wi.ful. to the staff
th 3.114:cnr:ra .!:: ty .to d by this

t..11,1 of et..ch 7.1ertod
ti:' ztr!.!.'f* to Ln.. 1.11,. 0.n.ta. tar: c.:far.. a .:.anz for

1: t th fro:n ticipant : 113.Ittr or
th. lalt colno vith the receipt of this mport

findingz.

The .,ptr.1.1..e.;+.. Viii, re., X, DM XI, ,ero
chot in or.i. r to r...turz: ;Ivz.J.w.ttion ribditvJ
1,1: 1D1 ntal.'21.:Picr to 4.1:J.1; Spring'

In ord.....r t. >21 tcreronta on each
necor.11ti P. to th..b omproi.s.?d,

(:41. 14. ) resp-)n... (:') Neutrn1
r..11 . ) t I '1;.1.1.t

ttri !:". 1:0 . rt.!" (4.011 (tr4 title 1114 ti tart:
(;_ 1014f.t. )
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Of the four sample institutes, three (IX, X, and XI) began
on a Wednesday and one (VIII) began on Monday. Utilizing this
slight variation, a study was made to see if beginning on a
Monday or a Wednesday made any difference in the attitudes ex.
pressed by the participants. Any findings could not be taken
as conclusive because of the Ewell number of institutes investi.
gar.ed, but might warrant further investigation.

The responses from the four institutes were combined then
ranked by frequency according to ',I) the institute day of the
week-Day 1 through Day 5 -..and (2) the calenday day of the week--
Monday through Friday. The following patterns were revealed:

positive responstls
.. negative responsys

Mast
ftC3,P44111r.)

Aire444c

fewesT
Resevo.ftes

Institute Days

so 21 JA0 Vs. aft.
PAY Mr PM MV DAV

1

V

I

Figure '!4

Responses by Institute My:,

It appears that participants are more prone towards expressing their
positive and nugative feelings toward3 the 7.1).1. experience at the be-
ginnin,t and 4,;nie1 at the end of the inhtitut41. ln terms of program con-
tent, the iroprwt.iou of negative comments most outweighs the proportion
of po5itive commt.nts tin the third day of the experience.

-21-
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0-"bai positive responses
omm negative responses

Abb,
hits. *1243

ObvilAAAIC

nose%
ae. Pevaide

Calendar Days
viltO fth14 1144

in:. 0011.,....111.

. ..% .
/.

Figure Ip

Responses by Calendar Days

By arranging the ranking according to the calendar. it seems
that larticip-cs are more critical and feel less positive towards
the program on Thursday and Friday.

Further studies into the participants' affect on (1) different
days of the institute and (2) different days of the calendar week
may prove useful to future I.D. Institutes. If it proves to be true
that participants feel most negative on Fridays and on the third day
of the institute. then it would be regretful to have the two on the
same day, thus reinforcing each other.



To learn what most of th' participenta were saying about
the Institute, it became necessary to cluster their comments.
Almost all of the responses fell within the general topics of:

Content
Materials
Organization
Attitude
Environment

When each day's responses are arrayed proportionately within
the topics and further displayed by positive and negative comments
(Sec Figure 4), several factors become apparent.

* Participants had the greatest praise for the
wats.nt of what they were learning-both the
knowledge gained and the process experienced.

* Their next foci for praise were the IDI
materials and media, ceacale)...tie,1,1ayar-

thin will be di...loused later.

* As had been anticipated, the criticisms
ceeLered on the physical limitations -the
long hours, the "too short" week, the heat,
the cold--and they consistently felt this way
throughout the week.

* Participants general& felt positive about the
staff, how organized they were and ho': well all
the activities had been planned.

* And they felt good about themselves as partiei-
pants.

The following are two quotations typical of the ways partici-
pants chose to express their positive attitudes. "If today
(1st day) is fee example of the days to follow, I shall thorouzhly
enjoy this institute." "Someone told me (a former IDI person)
that I would never h.: the sLme. I believe her, and hope so. I

hope go because I would certainly like to be able to follow a
system that could lead me to become a better teacher."

-23-
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DAY ONE

A. Introduction by film and slide-tapes (2)
16 Group Puzzle

Small group film presentations and discussions
D. Introduction to the Systems Approach by slide-tape
E. Team review exercise
F. Game: "The Instructional Development System Game"
G. "Funny money" - game and discussion groups
H. "A Concept of Change" slide-tape and group

discussion
I. Post-test for review
J. Introduction to Innovation Interaction Game

Participants, in their initiation to the IDI process, reacted
favorably to the experience. Twenty-two percent of the responses
that day indicated that they found IDI to be informative, enjoyable,
and "helpful to implement in the classroom."* A few, 3%,** found
it boring--"program stagnated at first," "hope it becomes more
interesting"; but they are compensated for by the 12% who found it
challenging and interesting.

In s;ncific reference to the Palms, 6% were critical and only
3% praisim. Several felt there was too much media (films, filar
strip, slide-tape) and 1% (two people) mentS.oned the lack of rele-
vance. One stated:

"Audio-visual aids should be geared to more
realistic settings such as inner-city, uding
more relevant black students, teachers, etc.,
that are found in the D. C. area."

The puzzle was cited as instructional and interesting, and the
responses about today's games were generally positive; although
several people specifically suggested, better game preparations:
"lake sure people understand game procedures" and, "give time to
study definitions."

* All phrases enclosed in quotation marks have been taken directly
from the Feedback Sheets.

** All percentages reflect the percentage of total responses given
on the feedback sheets that day. The responses were so widely
diffused between subjects that only the most frequently mentioned
items will be cited in this report.

*25-



Nevem' or the participants On werc discouraged this first
"'.today - discouraged becauce I WM% 10earle for a beginning on

%Jur school prvbit.ms"; tl longest wok of tfe! pcar." 40.
But 10c were encouraged about the week: they expressed their feel-
ing:. in these waya: "It war not the threatening experience I had
imaL:nee; "I hope to be able to hel.p children"; "The week will be
lon.5 bat hopefully fruitful. I think 1111 be able to endure"; and,
nr2r. lwking forward to the week."

The biecest feather.sinthe-cap for IDI comes from this lcarald
participant:

"A =lot challenc:Inc and fruitful experience. The
staff 13 a. Weil used even-t,:mpered group of pro-
fessionals. I have worked with the systems approach
to tcaeher education on thi4 collep:e 3.(Nei, but this
experiznee tehls to =Ito a smooth trawition of
those concept:; to a lvalguage I can relate to and
share on mrparticular ltycl (Elementary Education).
Thir, hNart been on,' of the most informtiv and en-

exp:riences I have encountemd . . . and

I have a doctorate degree."

rtip mnaturri

Innov ati.e,) Int ero.ction Game
Slie,:-taper, (2)
Roi InOatinfrAl for participezits

Or.:X.: Round 3.

B. "hy.ip.licatinn of :-..*.y-tteris Th 7.cry to
Intrt,cticnal !.....A-eloputent"

Prot rattnel Ins-true:4.10n Manual

y 1-ri.bler4

Innovation Interact.. on Game

G%rw: Round 2
Referee Critiques

Reactions to the Innovatin Interaction Game were strong and
controversinl. Mleven pore(..nt liked thc game, but eight percent
di3:114cd acp.'cts of the e.:14..p, On3 NrtIca felt a role conflic*-4 in
tle Lame and .other felt tht.t the game taterruptod their school
planaIng.

Several persons echoed the cAlmNa eomiplaint of "not
Inoudh time" in this case to play th ig410. Arid ;44J felt that



they had not been riven enough information or directions for the
role pla-yi:.;. of' tiirt?ction was ntional and part of
the CUM.: althouirh thin "hidd.,:a: rule" was not revealed to
the partielp%nts until eXter the ga eme. Some participants had sore'
specific autzestions:

"Role p)..ying should take place in tie morning
when paiacipants are at their be::t."

"The second part of the CIAMO could probably be
done all in one sess3.-n, before viewing the
film . . . Characters are toe careful and not
as relaxed after the movie."

"Stale I: Definea clue should have been given
at the very beginning to the chairman. It would
have eliminated seme confusion."

"The ca.:: need ,3d more preparetic :: is terms of
characters to be plays d. e.J.1 rules."

"The Llynopoic of th sii aation is misleading.
One is lead to believe that what we read. will be
the situation: set up."

Today, some plati,Apants (3;) belan complaining about "Infor-
mation Ov.:rload" (an :11.1 buzz word) and th,:y asked to slow dr.wn.
They conlilajn.Jd that 7.h.y were too propmam.led and that there was
too much prezzure.

In contrast with this :nood, 3. :najo:.ity of ...?;93 said that they
were findinj the Inetitme to be ink 'inn .give, ch.1.1,1enging and
rewarding.

Y

A. "Application of Systems Theory to Instruc-
tional Devel,...)pm:nt"

"Analyze Setting" Manual and Film
"Organize Ilre.nagernent" !.lonue.1 and

B. Case $tu.ly: intro-
duction end Slide Tape

C. The Plannin; Exercise
TABS Town l'ormtion
"Identify rroblem", his cie-tares (2)

end Manuel
hArrtlyz.e ;3 -Inn ide tap: awl Manual
"Orr;anine ,1-inageilent I. Slide tape and Mandal

Speci Vic at.i one.
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The Institutila toird day has been shown to have the greatest
predominance of nezai.kv.! responses over positive responses. (See

Figure II) A lt this chart raises the issue of whether the
negative commen....s are caused by the day of the week, Friday, or
the content of the day's work. It is not possible to answer this
question, but it is feasible to learn the kinds of things the
participants are cor--,nting upon.

In contrast to 'vet other days, media and materials were singled

cut for criticism. (.,eventeen percent of the total responses were
critical; whereas only three percent were positive. The materials
used this day were predominantly slide-tapes and workbooks. Typical
comments were "film after film--no attempt made to make the infor-
mation interesting"; "eliminate the film with the compressed
voices"; "Example titled 'Following Lab Directions' wasn't adequate";
and "The workbook idea was too negative or passive." Some suggestions
were made:

* "Much of the individual work done was not
followed by group assessment causing a
loss of continuity (on my part)."

* "We should be informed a day before as what
to expect; e.g. in some form of agenda."

* "If one were permitted to browse through
manuals at how r.l. prior to introductions of the
functions, I conceive of less frustration
and more digestion in pressure situations."

This last comm-nt referring to pressure alludes to a point made
by ore ID1 staff mcmbar; that is, that thu third day of the institut.:
is the one in which the pwticipants are first required to produce- -
that they are no longer jrlt recipients of information, but must
worL tocether as a t:rm. One responce corroborates this: "When
our team met, we round it quite conflicting to get our team to
agree on parts of our organization and management."

The same person Roes on to say, "I have found that working
with teams do:: help one to develop better ideas." This is the
dr.y that p:trtiel:.arz.-; lyrin to look on their team as a major factor

..1 v.J1crn.:!nt aatLvitiea. Four im.cent fcund
the zehool U.:am work very beLeficial, and an adaitional three yer-
cf_nt :.at that *.ere -acrk cliould don.: in thQ school team ercnIps.

-28-
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Addressing the lenue of process, or the IDI experience,
25; of the purttelpunts complained of Information Overload--too
nueh raterlal, and too much rep-titlou. One xesponse shown both
cider or the coin:

"Today Information Overload really took its toll.
This week . . . lots of mindAt,,,glinc terms and
concept: to digest In a short time . . begirYlg
to see the entire system and its many ?mats :01 2
into focus."

And this attitude Is reinforced Li the 26% of today's responses
which cited IDI for being informative and enlightening. This
third clay brought out both the high hopes and the disappointments
the participants are experiencing; with the IDI system;

"Today was fruntrating and confusing. Our team
was-busy 'Thinking Big' when someone came to tell
us the impossibility of planning a Iarce system.
This, I believe, would not have been sr confusing
if, before the session started, an explanation of
need for a mini-mini system was pres rted . . . .

We have been excited about even thinline big
weekt so the fall from Cloud 9 was even harder."

XAXPOI4R ACTIVITAES

A. rixformance Objectives
Slide-tape
Self-instructional fl!bjectives Package
Self-ac sesament

B. Objectivn NarhetplrIce Grime
Introduction anc. ide-tape
Oame: ParLs I u II, Feedback, Ports III & IV
Company Roperts and Debriefing Session

C. Pluming ;:bcereize, elide-tape and Mc nual
"Identi4 Ubjc,tives," Slide-tape and Manual

D. Strategion and M
"Specter Methods t" Slide-tapes (3) and Manual
(2) Poc%-teet

Partielpants ,:re pit with today's' materials: 4% cited the
Behavioral. Object v: mate:1181n as excellent and 6(;!) liked the gum.
There was a negative response of 6; which felt that there were too
raw film turd slide prenentattons.

The attitude.: of the participants were mixed; 6:!, were positive
and )4', :variative. Two of the individual comments wore:
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* "had a grueling day of slides and feedback
material. However, l surprised myself at
what I learned and was able to apply as to
working with our prototype."

* "The film is not reinforcing! This) causes

frustration because the steps cannot be cam.
pleted while we watch the junk."

The enthusiasm for the content was, as usual, a high 26%.
There were some complaints (6%) about the IDI process: "Too much

abstract material. We need time to work together as a school on
our rroblem"; and "IDI is a closed system that stifles creativity."
Fou: percent echoed this feeling of wanting to work more on their
ow _school problems, and six percent were feeling more sure of
the procedures and more serious about absorbing as much as possible.

DAY FIVE ACTIVITIES

A. Evaluation
Slide-tapes (2) and Manual
Posttest

B. "Construe. Prototype", Slide-tape and Manual
C. "Test Prototype", Slide-tape and Manual
D. "Analyze Results" and "Implement/Recycle"

Slid:- tapes (2) and Manual.

E. Manual: "What's Next?"

F. Survey: AttitAde Toward Instructional
Development"

G. Synthesis of I. D. I., Film and Slide-tape

The overwhelmivg re3ronne on this last den much as on the
first day, was a positive assertion of 321) in reference to the IDI

content. Many. of the participants usea this day's feedback to
=maxis° their observetions of the institute:

Knowledge:

Teamwork:

"I have thoroughly enjoyed participating
in the EA. I have gained so much--
knowledge, materials, and a systematic
model for developing an instructional
ovit truly based on the needs of
learners."

"I have gained a new respect for the
value of working togeth:a. as a team, to
look at what it is, compare it with what
should he, and together develop a step -
by -step strategy to narrow the gap be-
tween the two."
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Personal Growth: "Kost important, howe'er, is .he attitudinal
and behavioral changes wc rkshop has
ixcducA within th participantl. These
cL.an:,:s will be taken back to tt. retpi:ctive

buildings of the Articipants sht red

with peers and vofessional coLaagues.
Iositive b-Alay.or change is cond:.agioAs and
consequently, will affect each staff in a
positive, fruitful and highly desira)le
manner."

In contrast, 6% responded net' .tively to the institute and an
additonal 45 complained of Inform. ;ion Overload. Same of tie in-
dividual reactions to III are of iaterest:

"I don't know how I managed to stay alive, but
somehow I did."

"I never knew one person vault be bombarded .1th
co much infornation with no time for. digests

"I was highly motivated by thJ inttitute. . was
also made to reach points of frus%rator erd at
times I wondered how long I ceald holc. on my
sanity and nct miss anything.,"

"This week has drained most cf my physical energy,
while introd-acir.:. to a nev way of th:nkJ:Ig and
approaching a problem. I have never bP.:11 so tired
of one diseplinc in my life, yet war: to-going to
try it for (fect."

Materials for the program were rated an evivoeal 6 positive
and 5% negative. The participants still felt strongly about the
need for more time, th, need for an (!xtra day, and how the hours
wire too ion:: and tfirt-..3 t,.%:se ccmpris2d l3 of the dv's
responses.

The attitude participants was predominantly positive
(8%) and expressed in sl..ch 'ways as : highly motivated--looking
forward to rv...at:,. of acc=pli:hment; new Attitude on self
Gin i t-achir.7; .-cng participants; ti=
worthwh.'.1; to f0; Y:.or- on stuUent

4.6.;
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The 1D1 ataff w.r.? praised (81 with commmts as good,
hA.rfui 4n1 pl,,a,;.4nt and conalarrate,

e.nd "medi% :nr:',.b." Six p(Teent flit that the instruc-
imal pr,:pration Etna p vr very good, that th program
was well crjnnized nn4 carried on by the IDI team.
Complaint~ W) focused on the inability of the teams to get
themsulves tccether.

Over thl course of th,:. week, many recomxwndations were male,
and while th7 were not illntioned by enough p:..rcons to be in-
cluded in th! daily cu=aries above, they still may prove worthy
suggestion: a for improving the inatructional Mvelopment Institute:

. Audio-visuals should be geared to the inter-city.

. Have the brain-teasing games in the morning.

. Don't chazige rooms so much on the last day.

Provision should be made for an additional
make-up day in case of emergencies.

Don't giv homework.

The kasnsrnom in tho han. is too distrectinc.

Leave thc. windows op...m; have NEIre hir; bun

amokint;.

The answers submittA in assigrz.%%tnte s:ould be
discussNA as to why certain ones are ccriftect
and other:. incorrect.

Serve coffee by 8:00 in the mornpr!.

A restroom is needed on this floor.

Lunch was too early.

Give daily agendas

Get larur desks or use 4ables.

)or group activities always use the Jame ;..eam.

-32-
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Give out less material.

We need a dictionary.

Using people's first names was very good.

Select TABS to include those persons who will
make the charzes.

The book, Evaluatiqp for Instructional Dpvelopment,
sho'ald be done over a two-day period.

The Descriptive Matrix (Orange Book, p. 10) was
excellent.

Extend IDI more on the secondary level.

Try giving a few more examples for the exercises.

It is regretful that we were not allowed to usl
our original problem statement.

Time was a major factor: Once we become engrossed
in an in ;:resting activity, we often had to stop
and begin another step or procedure.

One strong recommendation, unique to the Washington, D. C.
School System referrod to the id:m of PACTS [Parents, Administrate ip

gommunity, kachers, and itudents] introduced by the Superintendent,
Barbara Sizemore. The specific recommendations were:

"PACTS should become more involved."

"The TABS teams are composed similar to the Super-
intendent's FACTS. Since parents are first in
PACES, I feel atrongly that parents should be in-
vited to become active members of the TABS team.
Parents are helpful in Insalr ways."

"All of the information learned in this institute,
if earnestly applied, w171 aid us, the teachers,
in neeomplisKin:7 th.! PACTO intrcduced by Superin-

C:nlmt B:tior this institute, 1 thought
the implementation of PACTS was impossible."

The mechanism of Feedback Sheets and the efrective use mad': of
them by the participants proved a positive contribution to IDI, both
in provIdILg on-goinc; input for irprov:munt to the precram aril in

giving guidance for future development of the IDI system.

m"12;::i
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Pktrti cin. ats
The instructionul Development Institute Ptrticipante Program

Evaluation instram,elt was finalized in January 3974. Forma were
smiled to ear% participant of institutes I through VIII on January
16 and 17, 1974 with addressed return envelopes. Forms for
participants nV 7natitute IX and X were mailed February 15 and
March 1, 1974 reLpectively. Each mailing date was at least one
month after conpletion of the five-day Institute. Cover letters
to all part.*.ciptalts listed a return aute that allowed at least ten
days for c,aipletion of the evaluation and two days mailing time

A total of 476 forms were distributed. This number included
214 to 'Aarticip..tnts in Institutes through IV and 262 to participants
of lustAutes V through X. One hundred fifty-two, or 32% of the
foray were retttrned. tihir. included g.06, or fg., from participants of

Institutes 1throwfi IV u.ed 96, or 375) from participants of Institutes
V chrougli X. These reirns were representative of 58% of the teams
in ILatf..tuts I through lv and 71% of the teams in institutes V
through X.

The instrument ..oc1.4ed on the three phases of the MI process:
(1) tha ple.-inatitute phase and all of the activities required of
IflI stx: 411(1 partictsail.s prior to the start-up of the five-day
inst.:tut:: workshop, (2) the inv-A!.ute phase during which the teams
mere re' aired to atteni for the full five days, and (3) the post
instqt....e ';,,! teams were to return to their schools and
implcmqt the: Instruction:A r-lelopment program.

Ira-lnstitute:

Prior to attendJeg the institute, each sehlol vas required to
complete certain activities. These were (1) form 4 team, (2) identify
the prablem areas, (3) select a team coordinator, (4) select a game
referee, and (5) submit the application. From the responses it can
be inferred tilt: 4; most participants were involved in deciding on the
problm area, Lat were not always as aware of other pre - institute
:?reparation reivirel4ents and activities.

The team that each school was asked to form was to consist of
two (2) claw:room teach ors, one (1) librarian, one (1) principal or
aasistant prineipal, and one (1) subject specialist or resource peram
in the yield chosen by the school rs its problem area. The instructions
for ehoosin.; these participants wua stated as: "The seleltion of

.,.:lasroom teachers in to be bymtitue.3. agmvent of the Buildina.
Reiresentative, 14:41hin!:teri Teachers Union and the princ;pal." In all
cases the principal and librarian were designated =cox-ling to
!TideliLs. The remainlw positions were se3eeted in various mays.
is th,.! Lajarity lea Us? huw,!vcr, participu,s wero s-lected

-34-
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from volunteers either by the chapter advisory, the principal, the
faculty or by the subject department chairman (secondary level
only).

Another requirment of the team prior to the institute was
to "Identify the critical learning or instructional problem area
sp.:ciao to ;your cel!-xl, to which the V..= will address itself."
In meeting this and et ha pre- institute requirements, did the
schools receive assistance from the IDI staff? This was arse
issue addressed by the evaluation. Of the 53 teams represented
in the responses 18 said they received pre-institute help frac

Thirty-two (32) indicated that they did not, and three (3)
did, not respond. It is known through observation that all teams
received referee training. The negative responses further point
out the fact that all pixtieipants were not aware of the pre-
institute phase. In mazy instances a person was designated to
be the.. referee with.mt the knowledge of the other team members.
For participants or tht latter Institutes (1974) the staff
duteid1.11 to :for:: t nth t,:tan during re7istration in an effort
to sk.r.rpen tr 1'c-ens :fs2h schoole problem area. Through this
effort more tcn.r..47.entcral the Institute with a defined problem
statetent.

Ptxticipants beere aezad to list ways that they thought the
pre - institute phase of the program could be improved. Responses
sp..s shcvn in Tables IV and 7 for participants of Institutes I
throu-h I7 -4.11e1 Institu::-.3 7 through X respectively. It might be
net.4 for et*.ch zrz..4 ef participant.; less than halt made
comments.

Participants from beth the spring 1973 group and the school
year, 1973-7;, cr%.up etz:-.f.).a.tzod the need for a better understanding
of the IDI process and vhat it involved. Only in the infrequently
cited items is there a difference between the two groups; the
sprier citation is for nzro preparation tito, and the fall citation
is for L,ory a.:11: la stal..1La the problum. This is the opposite
of what would be expact.id; however, the I.A.I. emphasis on the
rohl 1:73-714 yets. Lav been the factor
which made the participants more aware of that need.

sw.e:osted by be-.11 :rouno is for I.1),I.
tc ThIs

r one of the prof l..ms
of 11. t--r In *.M.1 that inrcrnatic.n r..,eolved by the

-4%.; amona tb; whole
tom grin g ths pea- institute phase%

Lookinc; ut the r4e,;,...t.outlations from the k.rspective of the

r;
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Table IV

Opinions of Participants of Institutes I Through IV

As To How The Pre-Institute Phase of the Program

Could Be Improved With Responses By Profession

Opinions About
Pre - Institute Improvement

Numbs of Res on s

Prin
N=6

Tchr.
N=19

Lib.
N=12

Spec.
N=5

C.A.
N=14

Total
N=56

----w

le

1. Give the participants a
complete summary or
overview in advance of
the workshop spelling
out all the'requirementso
expectations and commit-
ments.

2. The pre - institute phase

was adequate

3. Have a meeting of all
participants prior to

the institute

#

4. Allow more time for
Preparation

2 9 6 1

Total Res22pses 3

3

12

7

8 l 2

1

2i

:.7,

Number Not Responding
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Table V

Opinions of Participants of Insti:utes V Through X
As To How The Pre-Institute Phase of The Program
Could Be Improved With Resncmses By Profession

'Preto
IN=P6

Tchr.
NIR43

Lib.
N-16

Spec. C.A.
N=1.1 I pinto

Total
N=96

1. Give the participants a
complete summary or overview

*in advance of the workshop
spelling out all requirements,
expectations and connittments. S 13 6

.

7 1 32

2. None needed
.

2 5

3. Notification, ue were unaware
of the pre-institute phase 3 1

4. Send out announcements for
each participant 1 1 1

S. Note help in stating the
problem 2 3

Total Fesponses 21 8 9 3 47

Number Not Res ondine 10 22 8 2

-

7 49

-37-
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various professionals represented, there is little difference in
their major emphasis on the need for a pre-institute preview (68;;
of those ei-1:ploting the itom); however of those participants statiu::

that no irprovuments w.re needed, only l4 of the teachers made
that stattrynt and all other groups had an average of 2O agreement.
This may mean that teachers were not.as satisfied with the pre-
institute preparation as th.3 other groups. The persons from Central
Adminictrati= made a .1trc4; sui.;gestion (hOr; of thes, completing
the item) that individuals be given better notification of pre-
institute activities. Perhaps this reflects a special need they
have as a result of being separate from the school teams.

And finally during the pre-institute phase, the evaluation
sought to look at the issue of commitment: Did the participants
know what wtuld be expected of them? W.:be they willing to go
throui:h witn the whole process? Eighteen (18) did not respond,
one (1) did not know, but the majority, ninety -eight (98) of the
parLicipants stated that the 4 did knew ..hat would e required or
them in contrast to the thirty-six.(36) who stated that they did
not.

The Lext step was to learn whether or net the partioinants
wen.. wilily:: to :;0e the poe.:ss throwh to corplet:so.n.
six r..ww..nt (7,Z) re:-;;onied zap nine percent (IV responded no,
ani fifteen percznt al,' Lot knew if the:U. had :,,ads a

camp lthmt to the Instructional Development Irstit: Lte to complete
th:g procram in its entirety.

Institute:

PartiOr-,.ts rated the I.D.I. Instructors as a gr up ia six
arQn..1 cf inztrtion a scale of poor, fail, goo:t, and excel,.
lent. Numbr values of 0, 1, 2 and 3 resiactively were assigned
to each category; on the scale. Cumulative scores were obtai..ned
from which group means werc computed.

Separate computations for Institutes X threuall IV and Institutes
V thru,.-,h X r or no lIff.Irvnce in the partfcipants'
rating of Instructors, therefore a cc.oiried rating for al. ten
Institutes is pr-sented in Table VI.
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Table VI .

Participants' Eatinrs of I.D.I. Instructors
In Six Areas of Instruction For Institutes I through X

Mb, of

Preparation 141 248 Excellent
Presentation of materials 151 2.69 Excellent
Knowledge of materials 351 2.58 Excellent
Attitude 151 2.66 Excellent
Involvement with participants 151 2.58 Excellent
Leadership 350 2.51 Excellent

........................---.A.,........-----.r

Participants were. very positive in their ratings of the
Instrucv-rs. In nay cases instruetors were t leir peers, who had
ben previously trained he gystems approach.

An important part of the evaluation instrument consisted of the
completion of a rating scale in response to the fa:told:1g statement:

"As a result of rate the extent to which you
gained enabling you to pertorm tau-
following ta.4s in the systems approach «o problem
solving."

The five point ratir7 seale ranged from "not at all" to "totally."
Assignel values ranged ft= I to 5 respectively. Group means were
computed for all participants.

Table VII is set up in the same format used for the rating scale
included in the Participants' Program Evaluation Form with the a4r
litinn or tican3 column. Alzo an "x" has been placei in the rating
col Mn im:icating the categery where a particular mean falls.

T..ble VII shows that in the opinion 'If the participants initial
sUllz vvre "to s. .m.:tont" throurhout. thy "Wipe Stuey"

Ottizeay.." to the to.z1.3 oota:A.In

to th:.t F.rticular pht.ze cf the Jy4tev4 approach. Skills were gained
to ;:ca: Thozo positi

ratiLaby the purticIpc=4 are supportud t1 s. results a the Pre-
Post Inventory.

gig'J
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Table VII

Participants' Ratings of .The Extent To Which

They Gained Initial Skills To Perform Certain
Tasks Relative To The Systems Approach To Problem Solving

I Rained skills enabling ma tot

Pionoxpaaba
0.
04

cs 0.1

0 10
A

re

3

x

pi -i

0 I"
is V%

n
a

%I.
ft

a. Identify a problem by

.
(1) assessing neees (status quo vs. ideall

.

(2) establishing priorities (propose tentative

solutions) 1
3.8

11111

(3) writing a pro:slum statement

x
4 X 3.8

X b. Analyze the setting by
2 (1) identifying the audience (learner characteristic*
(3 (2) analyzing existing conditions

!

1

3.9

/fin= MINI 3.8

N (3) determining resources available, needed lijitiiiiiii 3.9

Z1 c. Orraniae managerent by
a
ca (1) assigning tAVIts to team members MEI 3.7

(2) assigning responsibilities iiiraiMilill. 3.7

(3) establishing time lines (scheduled, etc. mini 111011 3.i

4.
x 3.8

Identify objectives by

(1) writing terninal objectives

(2) writing craning objectives x 1.7

6 e. Specify methods by
...

a (1) constructing performances measures x 3.5
44
V% (2) determinin; instructional strategies

a. (3) determininil edia forma
1111W11 MIR MIIIIII 3.0

1111111

1111111

3:7

;:114..'

°. (4) specifying alternatives
111111: (5) specifying design(s) for evaluation n

It f. Construct prototypes by

(1) developing and collecting instructional materials x II 3.6

(2) constructing and collecting evaluation materials WIWI MIMI .5
MIIIM.111P

II 3.4

11.10.1.

g. Test prototypes by
(1) carrying out instructions as planned (tryouts)

(2) collecting evaluation data (tabulate and process

h. Analyze revisits by
o
to (1) detemining relationships between results and

44 objectives

$ Imo 3.4

3.4

en (2) determining relationships between results and
c

method...,
3.4

..c.). (3). analyzing evalu4tion techniques (determine rele-
vancy) 3.4

a i. Implement/Recycle by
igi (1) reviivite, for indications and/or suggestions for

revisions 3.4

(2) deciding whether suggested revisions calls for
recycling or implementation without major revision 3.3

(3) acting (implement or recycle) II 11131111111111M1 33
INIMINIMMINI NM MINNIE

Jim:trate ....t, 1
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Eighty p:reent of the recr;,nscs indicated that the teams in

Institete I through IV were functioning as a group at tae begin-

of th,, Nstituto r114 Sh% said this ..iss the case at the end

or the Institutt... fi: of th respusea indicated hat tie

teams of Institutes V through X were functioning as a group at

the beginning and at the end of the Institute:. Only one team

(from In. tiLut I) war, said not t..) be functioning as a group by

the and of tho Tho perc,2ntages not inclIled

above said their team were functioning as a group "somewhat."

Post-Institute:

At the completion of the Institute, and after the participants

returned to their respective schools, 25% of the teams reported

thilt an average of 2 persons each expressed a desire to join the

team. Thirty-six percent of the teams made no comment in this

connection, and 391,40 responded that no one bad asked to join.

Twentytwo tears, or 425 of the 53 teams reporting, indicated

that-the ecLi-:..7..ition of th:ir teNn had chancel.

greatezi; w ..:itl. t-%::.s in the.first four InslUtutes

in tilt_ Sprilz of 1S71:. r.ain reanon for this was thtt

durin::, the stzz:.,2r r,)nths were lost through transfers,

retirements and 1ual.r2.

The fo1lo':in two tables show the responses by profession as

to whotiv.:r thJ tew:s ha v.,? eentinu to function in the schools.

r icon.; flor not cent!nlir,1 to function are given in

TL6bles VIII and :K. ioorty-eict parcont of the tespondents from

Institutes I through IV said that their team has continued to

funetiGn of thrJ r...?spen.l.:nts from Inr'Atutes V through

X said that thtir to= has coLtinuz:d to function.

Teams which attended the first four Institutes (Spring '73)

indicated that they had net an average of three times during the

szhoel dry Jix cutsil. the school day for one to two

hours per met..Ang since attending the Institute. Taus of

11.441 t:A....7 V X (.,:chc.c1 znar 1973-74) indicated that they

had met on an ay....race of nix tir.....rs during th' schoco. fty, anl

four tine~ outside the school day for one to two hours per

rince ntto4ding the Institute.



Table VIII

The Continued Functioning of IDI Teams
After Each of The Institutes 1 Through IV

ontinued Functioning
L. Yes

2. No

3. No Response

Totals

Reasons for not continuing
to function:

1. No release time to get together

2. Special team of Central
Administration Personnel
not designed to continue
functioning as a group

1. Some members were transferred

4. No reason given

5. Some members are itinerant

Prin.
N=6

Tchr.
N=19

Lib.
N=12

Spec.
N=5

C.A.
N=1.4

Total
N=56

3 12 5 2 5 27

3 6 6 3 7 25

1 1 2 4

19 12 5 14 56

5 10

7

2 4

1 3

1 1.
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Table IX

The Continued Functioning of IDI Teams
After Each of The Institutes. 11 Through X

Continued Functioning
1. Yes

2. No

3. No Response

Totals

Reasons for not continuing to
function:

1, Too many other responsibilitie

2. No release time to get
together

3. No reason given

4. Lack of desire, effort,
etc.

Prin.
N=16

14

2

Tohr.
N=43

39

2

2

Lib. Spec. C.A.
N=16 N=11 N=I0

14 10 9

2 1

1.

16

1

1

43 16 11

1

10

Total
N=96

86

7

3

96
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Particinant:t were aske.1 to indicate the tasks, or steps of
th- Lys Letes L me,.:feh whieh they had eo.:ipl:ted, Ulf! average rsat,Ler

of WeOX Aeet:d for completion, and the teas :s planned or being
complx:Led. Due to the tip elpment (institute participation to
participants' pre,,:ram evaluation completion) the dt..t.s. was tallied
and presentei in throe different groupings of Institutes. .iee

Table X.

Ore would expect that, for Institutes I throurh IV and possibly
Institutes V throuch VIII also, the percent of to nu "completing"
or "having planned" for task completion would equal 100% for all
uine tasks. However, there remains the fact that some teams.did not
continue to function for reasons previously atated. Other problems
and/or reasons why tasks were not completed are listed below in the
order of the ones cited most often. The number in parenthesis in-
dicates the number of persons citing a particular reason.

1. Selieduling difficulty (28)
2. Lack of release time for teachers (23)
3. School alministrahion; luck of initiative and cooperation (8)
4. Apathy anon3 team members and faculty (6)
5. Some team members ver6 itinerant (6)
6. Lack of understawItng; testing prototypes, etc. (3)
7. Lack of follow up by I.D.I. staff (2)
8. Schedffling of 3nstitnto: ton near Christmas holidays (2)
9. Lack of proper facilities (0

10. Chang= in departmental coals (1)

11. Lack organization (1)
12. Change in school. arsoinistration (1)

When asked what help was needed to enable their teams to progress
further in compl;,tion of the tasks, 3% of the 94 participants who
responded said that the ereatst need vas for raoased time. This
was followed by the need for help from the T.D.I. staff (stated by
231) of those responding), a renewed team commitnent (105)0 eAtlini-
strative support (91), faculty and staff support (75), help from
resource personnel (4%), clerical help 5), parental help (M,
tutors (1!;:), and a paid in-service: Saturday morning workshop ("A.
The remaining 4; of the respondents said they were unable to C.eter-
mine the help needed.

In stating what they condidcred the thrte major strenrths of
their town the 152 respondents (institutes 1 throe .h X) had an
opportunity to cite a total of It strengths. See Table X1 which
is based on the total number of times a particular strength "as
mentiowd. The strengths are also listed according to the ones
cited most often.

.44.. 53
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Table XI

Participants' Listin: of The Major Steengths
of Ihr.ir Team-ir:stitutes I throuci X

Eumber of

-1.--I

226
1.

.....tta'orStc:,,tht....._-e
The teum's orcanization, cooperation
and effort

2. The knowletla and experience of town
inembers 56

3. The tam 's willingness to be innovative 10

4. The leadc.rship of the team 6
5 The team's ability to involve supportive

personnel 5

6. The team's ability to collect media. 5
7. The team's interest and concern for

students 4

8. The team's rapport with the faculty 2
.

Far outranking all other responses was the team's organization,
cooperation and effort. This supports the systems approach to
problem solving in that ohe of its basic requirements was the "team"
approach.

In citing the three major problems encountered by thole team,
participants again, had an oppc,rtunity to list a total of 456 prob-

lem:. The following table Js set up in the seine trimmer as the pre-
ceding tame (Table XI) displaying strengths.

-46-
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Table XII

Participants' Listing oV thv Major Problems
Encountered by Their Team-Institutes I Through X

Number of

Nalor PY:ohlems Tin _s C:Ited

1. Finding a time wik.i all members could

meet tother 115

.. Putting, it all toglther i.e. materials,
tasks, media, etc. 38

3. Limited coopration and S.D.I. knowledg
of the staff 22

4. None (no major problems) 14

5. Apathy of acne personnel 12

6. Lack of local and central administration's
support 7

7. The division of team membera between two
schools 6

8. The loss of members through transfers 5

The first major pro1.11.?m, rrtnIri.d accordi to the nurftw.t. of times

cited, supports the: participants contention that released time was
the thing most needed for the tctuas to complete their tasks.

Participants tern also asked to .give their opinions as to th(-
thre grcatest strength:; of their school in supnar-.; of the Lc team's
developmnt of the syatons approach to problem solving, espcciaLly
in implementing their prototypes (plans). Table XIII on the following

pace presents these opinions.



Table'XIII

Putticipr;ntai Listint; of The Greatest Stroncths
of Their School In Support of Their Teams'
Development And Implementation c f Prototypes

Greatest School Strengths
Number of
mes Cited

1. The cooperation and support of the
staff 112

2. The support of the school's
administration 29

3. The support of resource personnel 15

4. Ttez support of the counaclor 9
5.
,
C.

The support of the parents
The open 1inc of con::tunieation

8
5

7. The response of the students 1

Ona thin: that table poi!.ts out is that the I.D.I. t:ams
1,,lt the:. th: of othtur.1 in th,:lir efforts to .1-velop

pl%ns wax, \tory t:.portant to their effort.

7-n 1.1:etr:h ol:,.:port was 1-ntioned only eight t i' s, it
doe.; show that thy cre involved to a degree. It is interesting
to nz..tc, how..xer) that on of tho is citce was for parental
hAp.

Participants were asked whether human relations in their
et'01 had Lem in:rrov.A. as a result of their tomils

A1 .7o th.y w.2r.. to state whher or not the I.D.I. ex-
iprit.,1:ee had pia;-....d a role in their school's staff developmtliit

activities. The responses to these two items revealed some
differences of opinions between participants of Institutes I
throw -h IV and tos,., of ILstitutcs V through X. Therefore, the
results are shown separately for each group in the following
tab7



VEST COPY AVAILABLE

Tabl< XIV

Participants' Opinion:: As To The Effect I. V.1. Has Had

In Improvin6 Human Relations And In Staff 1)r!lopment

Possible Effects

Pormrst of%Rostornen
Institute c

I-IV
Nwr

lnstitat:.s

V-X
.=06

A. Has imprcNed human relations
in the L.:chool:

Yes 20% 146
no 27% 750
Don' t kr lowt :o Response 53% 49%

. Has plt,z,ed a role in improvin
the s:!,ol's staff devclopme,lt
activities:

Yes 36% 52%

No 361; 345

Don't knoo Recconse 28% 145

The data in Tablv XIV reveals that the I.D.I. expericneo had
a mach zreatir impact on !Alma relations and st:iff develc,p,..ent in
the schools cf the partielpants of Institutes V through X. Forty-
four percf.nt nnid human relations were improved as opposed to only
'6 who ruspowtA 'no". Over half of thonu responding (52) said
that the 1.1).1. experience had played a role in their school's
staff developnent activities.

In an effort to as. --1 the effect I.D.I. had on students, the
participants were asked to indicate the degree to which their I.D.I.
u.%yriencu Lad a pocitir effect on students in their school. Only
18 pnrticipa,:ts of Inntitutec I throw:h IV and 35 participants of
Institutes V through X supplied this information. The following
table gives grade level(s) involved, the problem area, the effect
on the ctud.,,sts with th,2 ramber of students in parenthesis, and the
dee:ree of efZ,:etiveness exprQcned as "very little, some, groat and

total." In sc=-p cases all. of the mentiom:d were not civen.
Mile Table XV rovals the ni,ed for more evaluative measurer, to
W:r3e= the 0:*.fet of I.D.I. on otudnts, it loon shm, that sewe im-

pact vac madk in trade Iowan ranging from kindi.:rgtaten through
twAfth Crad. :.



Table XV BEST COPY AVAILABLE

Ti Degree To Which The I.D.I. Program Has
Had A Positive Effect On Students

krvi.JIL:M

Arca

FIrdinf; the min
idea

%Jinc wr:It n
Directions

Math vocabulary

2 Attention span

fc:r

:;-To-noe !Lni

.1&,a

directio:.s

zindiug th.;
tain idea

visual dis-
crimination

::44.:1(Artry:

Location

Word attack
skills

ktt4k:::

t

skills

in

content
areas'

Efruet
(number of children

(7r- n;lin in in.;tru2-

tiohal c,:ntr (CO)
Growth in trrias of detail-
ed objectives given for
..%ch J '1 Great

awar., of tf.tLchr in-

volvement in developing
individualized learning
activities Some

Some -f reat

Beginning to follow
directions (28)

Cannot answer at this tin..!

Iner_aJod raiin...; skil2c

(1?)

1 (15)

xpcrivncinc suc:!sa (1!)

of Gcals

Greutfq awarvness of
lcarninc, (62)

Special Laucation tea&A-r
writes better objcctics
(TPJ's anJ (12')

d't%Nr..1...:Li of :711a1::

reading problems

Eot tcrct.:.1 (25)

Diaznesed noels (25)

Mon? individuti
(zA
a ani

ratriala (591)
: j, ;'.:r.,.;

and use words in a sen-
tence

.P:J.t::(.1;..:.nticl. in pro-

sentution of problem
practice (10)

-50-

Very

MOM

Very li1Ale

Cr .tat

G: hat

Gr at

SOW

E:Rne

Great

Some

Some

Total

Total



Tubl. X'/ (c()nt.)

Grud-
.0 V,:!.1

5

6

BEST con AVAILABLE

'finding the:

rAJin idea

F aling: worcl
anlly.11s, 1 ne

sound

Alphabetizin3

Following rit-
ton directions

FollowiLz writ-
ten dir-ctic).:2n

Followin writ-
ten di :cticr...,

Follux.ik; writ-

ten directions
Finding the
min idea
Finding the
min idea

cor,prehmsion
Ylathez4atic;

Mathi;matics

Math in prac-
tical situa-
tion;
Math in
practical
situstions

Math in
practical
situations

Plth in
pr:letical

situationJ

th!
1 :4.

E. . :Lint.,

coL:phrension

Effect
rom.b...: chi! _.3)

More rctrive to
fie:cif:le library

schcuuling (250)

Children referred :or
special services (PO)

No trnil with stud-nts yet

(25)
Experi,..ncing difff:r,:nt

types of media (2w)
Dcrned hcm to opt:I:Ltd
Luchines (10)
Learned to keep or-L
pro cress records (:';)

Co.i.lected data for

instructional purposes(12
Ability to find th-: main
idea (87)
Implemontation not yet
b3gun

Too early to measut.! (16)

Presentation of vurions
media to secure r:--x ium

computation skill:. (8) Sme
Dcmonstrution of aj.11tien
problem: and fin3i3 sums
cf lar-e nmbers (.:1) Some

Analy7ing data to i:ulipurt
opi%ions (5)

Very little

enthusiasm
participate (4)

Introduction of more =din.
(91)

Stuthts interest:3 in
working to improv In
math

JkeinWn,; group tt-
th- pro, ot(10)

(10)
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!ruble )cv (ec,rit.)

Grad,: Prob I ao,
v..........11-_-......../...

liffeet
re;:t.be:r or thll ..r' .- : "Tee

7 Word rettack
.L11 e.eht,tnt
laic: tt3

Gained skill. in att. ...king
worth; .1ridqp.:ndt:nt3 t. in
subject muttar art -. i.e.

. EnclIsh, math, coc. r. I.

studies, noicnec I. 4 spac
ial education (65 i v,.

P.,..tbematies Masterittis busk wh le rittl?..
ber ectnput at ion Great

7, VAI../ :.!%.thca.:Atica

lnlivi d.I.Ln.l.L.a.: a

Mini:, b....i.d.e operat :MC
with whole nuaK.......-. in '
evc.tryti!ty life (..1.)::00)

Vunct It.villic in a , ,;;u1 t4r
Gerrit

iwtruction c14::::::..o.: a (12) Great

9 ecnnrchmsion
rAilla _

10 qt .:taint; (12) Gc. _

100:0_,AL2 Cr41111011.7,in;
tzichl,
studi:asto Ve ry' littie.:

Fln-linis thc Dot 'yet linplimented(500)
Lain idea

1.;:,n-0.!).:1,1 Ew..ilnr, for

awsrwss (108) Very litt.b.e



BEM
IWY AVAILABLE

a

sixty -six perc'nt of the respondents indu.cated that they had
integrated more media into their instructional strategies as a re-
ult of th..ir oxporltnes 3ar1n.- the Instructional Dc.vaopm,Alt

. Liewice, a rozult of thvir zxperionees, 73-; aald

that they have used the skills of the syctematic approach in taw
development of their instructional progrm. In addition many of

the parUtApantJ cited perseLal or professional benefits gainoi

as a result of the I.D.I. experiencv. These benefits are shown
in Tables XVI and XVII categorized by professional positions for
participants of Institutes I through IV and participants of In-
stiolt-i V throuch X r..speetively. In each table the benefits
are raralled accorling to the total number or times mentioned.
Overall th.., bcnefits lictel nost often by ull protessicns dealt
with r.c:1111L11..- skills in LI:1 rlx.se of tho systems auroach.

L. on both tr.blo,-.1 the fr.ct 'Jett Ulu participants

woro r. 1 of th- of 4 "tC7.1%," to zclve

eatk,L:orics of the benefits wQr(.1

as follos:
1) pealLive att1L4i..3
2) i?..p..;:rtAnc.: of

3) IL.Foetiawc

4) in.proving

-53-
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Table XVI

Personal or Professional Benefits Participants Feel
They Gained As A Result of

The Experience
-Institutes I Through IV-

Rankin!, Benefit.: Prin. Tchr. Lib. Spec. C.A. Total

1 The 4.1portance of, and the ability to work
as a team 2 5 9 2 1 19

2 Specific skills, i.e. stating the problem,
assessing needs, writing objectives, col»
lecting data, organizing, construct proto'.
types, etc. 5 4 5 1 15

3 Competencies as a facilitator of lerlmlw: 1 7 5 1 14

4 An over all knowledge of tne systematic
approach to problem solving 1 2 2 2 7

5 The need for a systematic approach to
solving problems, etc. 1 3 1 1 6

6 A positive attitude toward educational
problems/solutions, etc. 1 3 4

7 The need for techniques of evaluation 1 1 1 3

8 The need ter, and the use of mass media
in teaching 1 1 2

9 Additional post graduate credits
F

1

10 Skills in making instructional materials 1

11 Confidence in teaching adults as an I.D.I.
Instructor 1 1
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Table XVII

Personal or Professional Benefits Participants
Feel They Gained As A Rseult
Of The Experience
-Institutes V Through Xi.

1Rankin Benefits ftin. Tchr. Lib. Spece,C.A. Total

1 An over all knowledse of the-systematic
approach to problem solving 7 12 8 3 3 33

2 Specific skills, i.e. stating the problem,
assessing needs, writing objectives, col-
lecting data, organizing, construct proto..
types etc. 3 10 6 7 5 31

3 The importance of, and the ability to work
as a team 8 16 3 3 3C

4 Competencies as a facilitator of learning 6 9 3 1 19

5 A positive attitude toward educational
problems/solutions etc. 4 2 1 7

6 The need for, and the use of mass media
in teaching 4 2 1 7

7 A greater kmnl.cde;c. of re.";:urces available 2 3 1 6

8 The need for a systematic approach to
solving pi-031,11s, etc. 4 4

9 New terminelo4y 2 2

10 The need for and techniques of evaluation 1 1

11 Additional post graduate credits 1 1

1' Suggested opportunities for staff develop
ncnt 1 1

-55-
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smithy AbW CONCLUSIONS

Beginning with the Spring of 1973 through the school year
197? -74 a to;a1 of sixteen Instructional Developu-nt Institutes
were htald. A tctal of 781 instructional personnel attended these
Institutes.

Participants from local schools attended as a school team of
five =mbcrs which included the principal or ass :tart principal,
the librarian, tie() teachers and two other members of the staff
usuall,y chosen from among the counselor, specialist, and/or re-
source teacher. Throughout the Institute, as well as before and
avter the Institute, the necessity of the "Team" effort was
stressed as one cf the basic ingredients of the systems approach.

A main-objestive of the Instructional Development Institute
was to provide th. participants with initial skills and campeten-
cies in applying instructional. systems principles in solving
learninc and instructional problems.

In their ol.n ratings of skills and knowledces gained, partic-
ipants said they htd gained initial skills in enabling them to
use th,: systems approach "To A Great Extent." Likewise, in a
comparinen of pr,eest scores, taken at the beginning of the In-
stitutes, with posttest scores, taken ht the end of the Institutes,
gains shown whim ::_.sans differences were tested wore significant
at the .01 level of confidence. On this basic we rejected our
first null hypoteesis: the participants in the five-day Instruc-
t1on0 r)evelopmet Institute will not show significant gains in
devviopip2 initial skills in the use of the systems approach to
solvin.7 instructional problems as measured by the .1. D. I. Pre-Post
Inventory.

Only 118;', of those responding from Incitutes I through IV
(Sprint; 73) indicated that they were still functioning J.s a team.
Reasons given were, 1) there was a lack of release time, 2)
Institutes IV was made up almost entirely of Central Administration
personwl, and 3) some members did not return to the school after
the stur.er holidays du2 to transfers, retirement, etc. Ninety
percent of the respondents from Institutes V through X indicated
that their teams were etill functioning. Over fifty percent of
all tozonn stated that ,:hey had at least planned for the completion
of the nine tasks basic to the systems approach to problem solving.

-5G-
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Evan thcuch minor, responses indicated that I.D.I. has had
an effect on huLa-in relation n in the schools.and on the staff de-
velopment activities. W.nponsos alno reveal that some impact

nt.1 in cra,1:' ranGing from kindergarten
through twA..t::h zrade.

PartLcir-Inte indicated that they were using more media in
thelr a result of their vpori.lne03
with I.D.I. In LUdition 73,: of those responding said that they
have used the skills acquired in the development of their in-
structional rrcr:ram. Last, but not least, participants listed
personal and professional benefits as a result of Ranking
first atan,-; these Nrsonal benefits was till awareness of the
importance of working as a "team" to solve instructional problems.
This was fclIcwea in order by: the acquiring of positive attitudes,
th: cf t.odim, the importance of evaluation, and improved
professional comp,Aencies.

Bas.:l en ti:.: above facts we reject the second null hypothesis:
t!. %t cz, the Inztmet-Icn.:i DJvQlopment Institute Partic-
; itdicate; th%t the cyst:-ms

t.. tn-t tcntna have continuea to work to-
.t: crac. of self-irprovotant

fz.. to I.::.I.; that th,:,re has been a positive effect on the
stu!i-nts cf rsrticipants.
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IM1'LICA.T107:3 ALL REC01414EilDATIOIM

1. It is recommf:nded that the ,follow -up course, Education 663F,

be continued.

Al]. of th(: schools desiring to send a ten to the In-

tructional 1:evelopment institute (flducation ('6 1`) were eiven

the opportunity. The need now is for a continuo= follow-up

to aid tho' e tertnn in the total cmpletion of the final step

in the pro ,ram, nalnly iplementircyele. To this end it is

recommended that the follow-up course, Education 663E "Building

An instruction J. Prototype odel Will: The LALtructional Do-

velopment Cy:Itam" be continued.

It in mect:Lended that tlw Office of Staff Development establish

a procedure wtzereby initial traininz in the systems approach

can be given cis the need arises.

In the Dintrict of Columbia Public School System there

contInws to bi, a certalu amount of nobility nz.long school

static. This is due to several reasons among which are tram:-

fern (either sroluntarily, or as a result of t1h system's

equalizaticn plan), r.:4,1.r.,:ltc, a:4er promotions. In mnny

instnncos th1:1 h.).s cams,: tfms to lose mmbers. Since

the nystemo approach is bt.to.)a on a "team" effort it in rocom-

mendA that 1.1): Offi c.-! of Staff Dz:volopment have periodic

Institutes to train additionna team members.

3. It is aro reco....0.1bducl that a continuous follow-up evaluation

be made of the effcct or the Instructionn.1 Development Institute

Procraim on students.

Nhny staff development efforts end with the instructional

personnel, that is, without causinr any positive changos in the

"stud 'rats" for T hom the schools taro all about. The follow-up

evaluation or I.D.I. should rases itn effect on students' be-

haviors, attitudcc and achievement.
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Instructional Development Pre-Post Inventory

Date Instftute No.

PURPOSE: Your completion of this instrument will a * greatly in the planning
and evaluation of present and future Inst....tans.

Part I

Directions: Check the co&umn which best indicates your
skill and knowledge to perform the listed activities.

1. Identify a problem by as-essing needs, establishing
priorities and writing a problem statement

a

1 0c
A

et

2. Analyze the setting by identifying the audience,
analyzing existing conditions and determining
available and needed resourc's

3. Organize management by assigning tasks and respon-
sibilitirs and establishing time lin's

4. Identify obpctives by writing both terminal and
enabling objectives

5. Specify methods by constructing performance measures,
determining instructional strategies and media forms,
specifying alternatives and specifying designs for
evaluation

6. Construct prototypes by developing and collecting
instructional materials, and constructing and col-
lecting evaluation materials

7. Test prototypes by carrying out instructions as
planned and collecting evacuation data (tabulate
and process)

8. Analyze results by determining relationships
betwenn results and objectives, determining
relationships between results and methods, and
analyzing evaluation techniques (determine
relevancy)

9. Implement/Recycle by reviewing for indications
and/or suggestions for revisions, deci.ding whether
suggested revisions call for recycling or imple-
mentation and acting (implement or recycle) ter_
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Part II

Directions: Circle the letter that ;ndicates the
best answer to each of the follawing
ten statements.

1. A systematic way of nnalyzing instructional problems and developing
tested, practical solutions:

a. evaluate stage
b. define stage
c. instructional development process
d. feedback
e. assess needs

2. Returning.to a previous function in the instructional development
process whenever the data or other evidence indicates a revision
or improvement necessary:

a. analyze setting
b. feedback
c. evaluate stage
d. input
e. recycle

3. The following is an example of a Functional factor:

a. organize
b. gatekeeper
c. gestalt
d. evaluate stage
e. late adapter

4. The stage in the I.D. Process in which objectives are identified,
methods specified and the prototype is designed and constructed.

a. Implement
b. define
c. develop
d. evaluate
e. assess

5. In the performance objective "the 7th grade science students
who score below 707 on a pretest about pollution, will demon-
strate their knowlAge of pelletants by testing the emisions
of an automob[le to the satisfaction of their teacher."



BEST COPY AVAILABLE

Part II (Cont.)

The following elements are missing and/or stated incorrectly:

a. Audience and behavior
b. Behavior and condition
c. Condition and degree
d. Condition and evaluation
e. Behavior and degree

6. A communication activity which can occur anytime during the
instructional development process where information from one
function can be used to modify an earlier function:

a. feedback
b. organize
c. gestalt
d. implement
e. system approach

7. An objective which causes the btudent to be interested in an
activity wuld be classified within which of the following
domains?

a. cognitive
"). psychological.
c. motivative
d. affective
e. psychomotor

8. A term describing data or information which may be used for
decision making:

a. input
b. recycle
c. feedback
d. implementation
e. none of the above

9. "The student will be able to list the six major causes of
bankruptcy" is a correct example of which of the following:

a. One of the
b. One of the
c. One of the
d. One of the
0. One of the

Finance.

planned outcomes of the team's valuation.
performance oblectives of the team's plan.
strat%l used in tile team's objective.
conditions used in the team's strategy.
rationales for the team's course in Business



Part II (Cont.)

10. The collecting of data in the define stage from the individuals
and groups involved to determine the nature of the problem;
(that is to determine the difference between what is and what
should be.)

a. system
b. feedback
c. specify methods
d. organixe management
e. needs assessment

Please check:

Did you also complete this Inventory during registration ?
Yes

.1.111111111d

No

1/15/74
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TODAY'S DATE:

Participants' Feedback Sheet*

As the Institute progresses you may develop certain feelings, ideas

and concerns. You may want to express thede as suggestions, constructive

camments. criticisms and/or praise.

Feel free to use the feedback sheets at any time during the institute

to share your candid thoughts with us. We hope that this effort will serve

as encouragement to the staff as well as fruit for the improvement of the

Institute.

Complete the statement(s)

1. Today

2. This week

3. My suggestion

Other (s)

4.

* Note: Drop this in the feedback box. Signatures are not required.
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Instructional DeveloPieent Institute
Participants' Program Evaluation

Your Position Date

Staff development is an essential part of our educational program.
Your candid response to this instrument will aid greatly in the assess-
ment of the I.D.I. inservice training program. Thank you for your help.

Part I The Pre-Institute

1. How were the members of your team selected?

2. How were you selected? (If different from above)

3. Did your team receive any help or advice of any kind from prior

to the five-day Institute? Yes No
(If yes, please list type and kind of help and/or advice)

4. What pre-institute preparation(s) (other than team member selection)

did your team undertake ?.

a. Were you advised of the total commitment(s) required

of program participants? Yes No

b. Did your team make a commitment to fulfill the total I.D.I.
conmitment(s)? Yes No Don't Know

5. What problem area was selected or identified by your team?



6. List ways you think the pre-institute phase could be improved.

Part II The institute

1. What Institute did you attend? Institute number or dates
attended , 19

2. In addition to the five-day Institute, did you attend either of the
following? (If so,check)

.111111111111111

611.1...MINNO

*1111111M

Summer session (June 73)
Referee training
Instrcetor training
Other (Specify)

3. Indicate how many of each of the people in the following positions made
up the team participating in the Institute (Underline team leader)

principal(s) subject specialist(s)(subject area)
asst. principal(s) classroom teacher(s)
risource teacher(s) librarian(s)
(ther(s)(specify position)

4. If you did not attend every session, check the day(s) and session(s) you
missed during the five-day Institute.'

First day - morning afternoon .....
Second day - morning afternoon
Third day - morning afternoon
Fourth day - morning afternoon
Fifth day - morning afternoon

3. How would you rate the I.D.I. instructors as a whole?

a. Prepare
b. Present

knowled
0. Attitud
t. Involve
f. Leadersl

ion

r.
Poi
1+1

I

0I

,

v
it

.

a)
4

,tion of materials
;e of materials

ant with particpenti
i p

83
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6. As a result of I.D.I. rate the extent to which you
skills enabling you to perform the following tasks
approach to problem solving. Check one column for
( ) item.

a
4J
U)

44
.

I ained skills enablin me to:
a. Identify a problem by

(1) assessing needs (status quo vs. ideal)
(2) establishing priorities (propose tentative

solutions)
(3) writing a problem statement

b. Analyze the setting by
(1) identifying the audience (learner characteristics)
(2) analyzing existing conditions,
(3) determining resources available, needed

c. Organize management by
(1) assigning tasks to team members
(2) assigning responsibilities
(3) establishing time lines (schedules, etc!)

BEST Cart

gained initial
in the systems
each numbered

re

p
d. Identify objectives by

(1) writing terminal objectives
(2) writing enabling objectives

m e. Specify methods by
44
m (1) constructing performances measures

H
4.2 (2) determining instructional strategies

o. (3) determining' media forms
o

r4 (4) specifying alternatives
(5) specifying design(s) for evaluation

A f. Construct prototypes by
(1) developing and collecting instructional materials
(2) constructing and collecting evaluation materials

41.A

a
cs
JJ
cn

.1

g. Test prototypes by
(1) carrying out instructions as planned (tryouts)
(2) collecting evaluation data (tabulate and process

h. Analyze results by
(1) determining relationships between results and

objectives
(2) determining relationships between results and

methods
(3) analyzing evaluation techniques (determine rele-

vancy)
i. Implerellt!ilycyr.1,

(1) reviewing for indications and/or suggestions for
revisions

(2) deciding whether suggested revisions calls for
recycling or implementation without major revision

(3) acting (implement or recycle)



BES1 COPY AVAILABLE

7. .Did your I.D.I. team function as a group?

a. at the beginning of the Institute? Yes Somewhat No
b. by the end of the Institute? Yes Somewhat No

Part III Post - Institute

1. Did other persons at your school express a desire to join the team?
Yes (how many?) No

2. Has the composition of your original I.D.I. team changed?
Yes No Cif yes, explain how)

3. Did the team (or is it now) continuing to function as a group?
Yes No Cif no, explain why)

4. Indicate approximately the amount of planning time you have spent
with your team in instructional development since the five-day
Institute?

a. During the school day (9-3:15) number of meetings
b. Outside of the school day number of meetings
c. If you have not met,please explain.

total hours
total hours

5. Rank the tasks listed below as to the one(s) you feel your team has
most thoroughly developed by numbering them 1 through 9 with the
number 1 indicating the most developed (when ranking leave blank those
tasks not yet developed). Indicate, the approximate date of completion
or date of expected completion of each task.

Date of Expected date
Rank Completion of Completion

MIMINNO11.11011

al=
liwommliwo

Identified Problem
Analyzed Setting
Organized Management
Identified Objectives
Specified Methods
Constructed Prototypes
Tested Protot .9

Analyzed Results
Implemented/Recycl

MIM11111111



BEST C(i

6. If you feel that there is a problem (such as: the I.D.I. method,
I.D.I. staff help, building administration, central administration,
subject department, scheduling, resources, facilities, team effort,
apathy) or any other reason why any task has not been completed,
please explain.

Tasks Explanations kt4.......(jelas reasons

7. What help from what source(s) do you feel is needed at this time to
enabie your team to progress further re: items 5 and 6?

us

8. Write your finalized problem statement.

9. 1:hat would you say are the three greatest strengths of your team?

1.
2.

3.

10. What would you say have been the three major problems encountered by
your team?

1.

2.

3.

11. What would you say have been the three greatest strengths of your
schr,o1 in support of your teams' development of your prototype?

1.

2.

3.

12. Have human relitions in the school been improved as a result of your
tea:1's exN2ricice? Yes Don't Know V.VI

13. Has I.D.I. played a role in improving'the school's staff development
activities? Yes No

-71-



BEST co M AVAILABLE

14. Indicate the degree to which you think the I.D.I. experience has had a
positive effect on the children in our school to date.

ImIlm1Mw

EFFECT

Type or kind

I-
Drgree The children

1-3

rt
p4A

rat
ID

ff

ckl rc
<0 0.
P-' tt
S

15. As a result of I.D.I. have you integrated more media into your instructional
strategies? Yes No

16. As a result of have you used the 'skills of the systematic approacik
in the development of your instructional program? Yes No

17. What personal or professional benefits do you feel you have gained
as a result of the experience (List)

Prepared by
Office of Planning, Research and Evaluatpn

12/73
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INSTRUCTIONAL DEVELOPMENT SYSTEM

STAGE I: DEFINE

FUNCTION 1:

IDENTIFY PFiusBLEM

Assess Needs.
Establish Priorities
State Problem

FUNCTION 2:

ANALYZE SETTING

Audience
Conditions
Relevant Resources

STAGE II: DEVELOP

FUNCTION 4: FUNCTION 5:

IDENTIFY OBJECTIVES SPECIFY METHODS

Terminal
Enabling

Learning
Instruction
Media

FUNCTION3:

ORGANIZE MANAGEMENT

Tasks
Responsibilities
Time Lines

FUNCTION 6:

CONSTRUCT PROTOTYPES

Instructional Materials
Evaluation Materials

STAGE III: EVALUATE

FUNCTION 7: FUNCTION 8: FUNCTION9:
TEST PROTOTYPES ANALYZE RESULTS IMPLEMENT/RECYCLE

Conduct Tryouts
Collect Evaluation Data

Objectives
Methods
Evaluation Techniques

S9

Review
Decide
Act



STAGE I: DEFINE

FUNCTION 1:
IDENTIFY PROBLEM

FUNCTION 2:
ANALYZE SETTING

e
IFUNCTION 3:

ORGANIZE MANAGEMENT

STAGE II: DEVELOP

Alp

FUNCTION 4:
IDENTIFY OBJECTIVES

4
IFUNCTION 5:

SPECIFY METHODS

FUNCTION 6:
CONSTRUCT PROTOTYPES

STAGE III: EVALUATE
I ..

FUNCTION 7:
TEST PROTOTYPES

FUNCTION 8:
ANALYZE RESULTS

IFUNCTION 9:
IMPLEMENT/RECYCLE

a.
b.

C.
d.

a.
f.

s.

BEST COPY MAILABLE

Decision Points

Compare nowt quo to ideal
Propose tentative solutionisI

Determine learner characteristics
Inventory school/community
resources

Mien TABS team responsibilities
Elnabikh lines oil communication
SAcify project planning and
control procedures

Mate terminal performenet
objectives
State enabling objectives and de.
tannins relationeltips betweenof
Construct performance measures
Specify instructional strategies
and media forms
Specify alternative methods
Prepare comprehensive descriss.
Con of instructional design
specifications
Specify design for evaluation of
instructional and evaluation
designs
Conduct technical review of
instructional and evaluation
designs
Specify procedures for collection
and development of instructional
materials
Construct and assemble instruct.
1101101 materials
Specify procedures to be used by
personnel during tryout of
instructional prototype

Curry out instruction as planned
Carry out evaluation as panned
Tabulate and process evaluation

v. Determine relationsr.ips between
molts, methods, objectives and
goals

w. Indicate what kinds of revisions
(if any' are suggested by the
interpretation of results, methods,
objectives and coals

x. Determine if soecesteci revisions
indicate that the protntype is to be
recycled or it the design can be
knplemented without major
revisions.
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SCHEDULE OF DiSTITUTES

Institutes Number Dates

March 5-9, 1973

r.
.m4 II March 26-30, 1973

as

w III April 9 -13, 1973

IV Nay 1448, 1973

V September 26-October 2, 1973

VI November 5-9, 1973

VII November 12-16, 1973

VIII December 5-11, 1973

IX January 9-15, 1974

X January 23-29, 1974

XI February 6-12, 1974

XII February 20 -26, 1974

XIII March 13-19, 1974

XIV March 27.. April 2, 1974

XV April 24-30, 1974

XVI May 8 -14, 1974

Key:

- Inclusive of all school days between dates shown

* Institute wc3k split between two calendar weeks
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APPLICATION FOR ENROLLMENT IN THE INSTRUCTIONAL DEVELOPMENT INSTITUTE

RETURN TO: CENTER
CARVER SCHOOL, 3RD FLOOR
45TH & LEE STREETS, N.E.
WASHINGTON, D.C. 20019
(MAIL ROUTE NUMBER 4)

.....a.....2N0TFAUNiSMELJYIMEMEEPAI

SCHOOL

TEAM COORDINATOR*

HONE ADDRESS

A. TEAM MEMBERS

1. Teacher

2. Teacher

3. Librarian

PHONE

ROUTE NO.

HOME PHONE

Nagle & Social Grade/ Home
Security No. Subject Address

4. Principal/
Asst. Principal

5. Resource Person

Phone
Number

orlamememIllow

mimmftwowOMINIP

(*i.e., resource teacher, supervisor, counselor, department chairman, school-
based teacher, subject specialist, parent, or student (secondary)
representative.)

B. .k......1,7STRUC:ARNINCPROBLE1 AREA (State the critical problem identified by
the team)

*Team coordinator may be any member of the team.

- ?9-

9,Z

AN.0111.11=1.1.1.1.
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List of Schools, InstItut6s Attended and
Problem Areas Submitted
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Schools Served The
Imtructional Imrulopmcmt Inntitute

Sprint:. 19n-4rin6-1y74 .

Itisri,:ntAry Schools Institutes Problem Areas

1. Amidon VII Wort and study habits

2. Anacostia Pre-Sch. XI
XIV

3. Bancroft VIII Written language skills

4. Barnard I Comprehension skills

5. Beers XI

6. Bening X Reading comprehension

7. Bowen XIV

8. Brent XIII

9. Brightwod VIII Recreational reading

10. BrocrLlana VII Problem L.olving skills

11. Bryan X Designing relevant reading content

12. Buchanan X Reading comprehension

13. Burroughs DC Auditory and perception

14. Carver IX Reading stations in Open School environment

15. Clew): VII Listening skills

16. Congress Hvights V Listening skills

17. Cooke, H. B. XIII

18. DiaNr IV Following direction-

19. Baton III Comprehension skil4s

20. lithnonda-Pabody VI
IX

Mathnatic
heading comprehension

21. awry IX Reading in content arcaa

81



(cont.)

H1qmentary Schools latttutzt Prqblem Areas

22. Friendship XI
XVI

23. Garfield XV

24. Garrison III Alphabetizing skills

25. Coding VI Independent irk habits
XVI

26. HaIrls I Reading in content areas
XV

27. Houston XI

28. Kenilworth XI

29. Ketchum V Word attack skills

30. Kimball V Computation skills

31. Lafayette XIII

32. Langdon XIV

33. LaSalle XIV

34. Leckie VIII Prereading skills

35. Logan VI Word attack skills

36. Lovejoy III Comprehension skins

37. Ludlow-Taylor VI Listening skills

38. Ma lcolm-X XII
XIII
XV

39. Mann VII Visual perception skills

40. Maury X Following directions

41. Merritt XVI

42. Meyer III Word attack skills



(cont.)

Elementary Schools Itn9tAmtes rrob3tem Areas

43. Miner IX Practical math skills

44. Montgomery I Individual instruction

45. Morgan XIII

46. Motes II Word attack skills
XII

47. Mott XVI

48. Rabe X Reading comprehenson
XIV

49. Noyes U Phonic attack skills

50. Orr XV

51. Park View XIII
XVI

52. Payne II Time concepts

53. Plummer X Reading comprehension skills

54. Powell IV Comprehension skills

55. Randle Highlands XII

56. Richardson XII

57. Rudolph VIII Oral and written skills

58. Shedd I Comprehension skills

59. Shaed IX

60. Simmons VI Word attack skills

63.. Simon VI Time concepts

62. Sixteenth & Butler V Comprehension skills

63. slow XIII

64. Smothers III Comprehension skills

65. Stanton I Comprehension skink

98



(Cont.)

latandam44112ala ImAitutes Pv4blem Areas,

66. Stevens VII Problem solving-Math

67. Tubman

68. Van Ness

II !light vocabulary

XI

XIII

69. Walker-Jones VI Follow directions
XV

70. Watkins X Low level of self image
XI

71. Webb VI Dictionary skills

72. Wheatley I
XII
XVI

Use of instructional media

73. Whittier VIII visual discrimination

74. Wilson VI Computation skills
xvi

75. Woodridge . II Comprehension skills

76. Young IX Reading in content areas

Junl,or Minh Schocls

1. Backus III Word attack skills*

2. Browne /V Career development

3. Deal I Fundamental operations-math

4. Douglass XIII

5. Eliot I Word attack skills

6. Francis VII Visual perception skills

7. Garnet-Patterson XIII

8. Gordon XII
XV



(cont.)
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9. Hamilton IX Reading in content areas

10. Hart

11. Jefferson

I Consumer mathematics

XII
XIV

12. Johnson I/ Consumer mathematics

13. Langley II Sustained silent reading

14. Lincoln VIII Study skills

15. McFarland II Individualized math

3.6. Paul VII Reading comprehension skills
VIII Reading comprehension

17. Randall. III Comprehension skills

18. Shaw XIV
.XV

19. Sousa V Program w/learning differences
VIII Metric system

20. Stuart IV Word attack skills

21. Taft XII
XV
XVI

22. Terrell

Seniqr ititrh School!:

1. Halloo

2. Cardozo

3. Dunbar

VII
XII

XV

Reading in content area

II Listening skills

III Critical reading skills
XV/

4. Eastern XIV

S. McKinley I
XIII
XV

Individualized reading

-85-
30



(cont.)
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6. Roosevelt III Readies in content areas

7. Wilson XVI

Pt atautral

8. Woodson V Survival reading skills

!special Eclugation Wools

1. Pierce III Consumer mathematics

2. Sharpe Health

Vocational Sghools

1. M.M. Wahine:6n

IV Occupation for handicapped students

II Practical math


